Co-funded by the >
Erasmus+ Programme #\
of the European Union :

“




AUTJUDO

A Handbook on how to teach Judo to people
with Autistic Spectrum Disorder

Version 1.0, 202

-

AUNUDE

©@®O

This work is licensed under the Creative Commons
Attribution-ShareAlike 4.0 International License

The European Commission's support for the production of this publication does not constitute an
endorsement of the contents, which reflect the views only of the authors, and the Comméssiant be held
responsible for any use which may be made @& ififormation contained therein



1. Preface

This AutjuddBest Practice Handbook introduces the reader to the world of adapted
judo practices for people with autism (ASD). Autjudo combines two very important
passions for the authors of this handbook, Autism and Judo.

The handbook aims to inform, educate and ghten people who are professionally or
personally interested in adapted judo for people with ASD, including judo coaches and
teachers, students and researchers, physical and special education professionals,
parents and volunteers.

This handbook comprises elevenchapters which are packed with informative and
exciting informatiorabouthow to start an adaptive judo programme, assess new
students, develop class plans, teaching techniques and styles, learning through play,
adaptive kata practice, autismawgy S&da |y R YdzOK Y2 NBX

This handbook has been written by a team of experienced and passionate adaptive
judo specialists who have come together to share their extensive knowledge and
experience with you, the reader. This handbook will outline the necesstiona@and
requirements needed to establish and develop an adaptive judo program.

But first, we will present a small overview of our two related topics, Autism and Judo.

Autism (ASD)

Autism Spectrum Disorder (ASD) is a developmental disorder with symphans t
appear within the first three years of life. Most children with autism look like other
kids but they act and interact in ways that feel different from the behaviours of other
children. When interacting with others, they may respond in unexpected veaykey
may not interact at all.

Autism is a spectrum disorder, which means that it appears in a range of forms and
levels of severity. Some individuals develop typical capabilities in terms of speech and
language and develop exceptional skills, but stteggth lifelong social and

behavioural differences. Others may have challenges in communication, sensory
sensitivities, and behavioural issues, such as excessive tantrums, repetitive behaviours
and aggression. The good news is that appropriate intervastand programs can

improve outcomes for many, if not most, people diagnosed with ASD.

According to the World Health Organization (WHO), ASD now affects 0.62% of the
global population, as the prevalence of the disorder has increased at a rapid pace in
recent years.
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It is also worth noting that in some developed countries and areas (such as Hong Kong,
South Korea and the US), the disorder is diagnosed at a much higher rate, while the
lack of resourcem many less developed countries means that the disorder tends to

be underdiagnosed. All of this indicates that ASD is a growing global public health
concern.

It has been shown that physical exercise and participation in athletic programs can
lead to substntial improvements in the lives of people with ASD. Researchers have
found that people with ASD who take part in these programs achieve physical health
benefits such as weight control, improved physical skills and enhanced cardiovascular
health. Other stdies have focused on the psychosocial benefits that these athletics
programs offer, finding improvements in social and communication skills.

People with ASD are often not very physicatifive;in part because of thetend to
engage in highly sedentary activities that do not involve significant energy
expenditure. Meanwhile, members of this population frequently have fewer
opportunities to take part in sports programs due to their social behaviours and the
lack of spats activities aimed at them. All of these factors point to an urgent need to
create adapted sporting programs for children with ASD.

In chapterelevenwe will cover autism in more detail.

Judo

Judo is a sport with an ancient Japanese culture and ritwdlaslits own culture,
systems, heritage, customs, and traditions. Moreover, the principle of gentleness is
carried from the practice mats and into most students' lives, in their interactions with
their friends, family, work colleagues, and even strangers.

Judo is a sport where interaction with others is essential. Judo, like most martial art
GeL)S aLR2NIaz KFa I a02RS 2F O2yRdzO0G¢ d ¢ KA ¢
how to respect others and most importantly how to respect themselves.

Adaptiveludo is defined asnormal where possible, adapted where necessary
Adapted judo programs for people with intellectual disabilities including ASD are well
established in many countries in Europe and around the world. The spread of these
programs has led to continuous growth in the number of participants in this activity.
Thanks to this growing popularitsyanyadapted judo competitions are now held in
various placesSeveralnternational dganisations have led the way in orgaing a
growing number of competitive opportunities for people wlsD, intellectual
disabilites and physical challenges.
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Judo is an Olympic sport, Paralympic sport, Special Olympic sport and a fully inclusive
Adaptive Judo sport, making it an incredibly diverse and inclusive acsiwitgble for
all ages, genders, abilities and disabilities.

The characteristics of judo activities make them well suited to the population with ASD
because of their moderate to strenuous intensity and the added mental components
of concentration and sekfontrol. Judo can also be appealing to young people with

ASD because of the repetitive nature of the exercises involved. Recent research into
the effects of judo participation on children with ASD has yielded promising initial
results, pointing to psychos@t benefits such as increasing both social skills and self
esteem. Participants in these programs have also tended to increase the overall time
spent on moderate to strenuous physical activity and reduced the time they spend on
sedentary behaviour.

We hope you enjoy reading this handbook as much as we enjoyed writing it!
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3. TeachingMethods andyles

This chapter aims to highlight the different teaching methods and styles that are

used to assist in the participation of people with autism spectrum disorder (ASD) in

judo. ASD is a collective term used to describe people who have difficulties with

social communication, interaction and imagination. There are many different

approaches to consider when teaching students with ASD. From our point of view, it

makes sense that judo teachers have a broad repertoire of teaching methods and
teachingstylest@ S | 6t S (G2 o6Sad FFHrOATftAGEFEGS GKSANI &
chapter, we will explain different methods and styles and link them the possible

needs of judoka with ASD.

Chapter 3



3. Teaching Methods and Style

Theories

Currently, three important neuropsychological theories are mentioned in science to
explainthe peculiarities of autistic information processing: Theory of Mind, Theory of
Central Coherence, and Theory of Execufuactions. Usually, difficulties in more

than one of these three areas are observed in individuals with ASD. Since knowledge
of these theories increases understanding of autistic perception, thought and action
facilitates everyday interaction with peoplativ ASD, we will briefly review these
theories.

Theory of Mind

11

The term "Theory of Mind" refers to the ability to attribute mental states (feelings and
thoughts) of other persons and oneself, i.e., the ability to recognize, understand, and
predict one's tloughts, feelings, desires, intentions, and ideas and those of others
(Remschmidt et al. 2006).

Knowing that each person has thoughts and feelings and that these may differ from
those of others forms the basis for understanding social situations (Colle28G6).

The Theory of Mind ability begins to develop around the age of four and subsequently
becomes more differentiatedBeforethis, people consided their perceptions and
thoughts to be the only truth. They function egocentrically. AntecedenteeTheory

of Mind in human development form the capacity for imitation, divided attention, and
symbolic play (cf. Roeyers and Warreyn, 2010).

Studies have shown that deficitstime Theory of Mind development exist in

individuals with ASD. While the lackTdfeory of Mind is obvious in people with severe
autistic disorders, people with milder autistic disorders such as Asperger syndrome

can often compensate well for this deficit in manageable social situations using their
intelligence.

In everyday life androthe judo mat, the lack of Theory of Mind is often reflected in
the fact that people with ASD do not understand ambiguities because they focus on
the content of statements without including prosody and/or facial expressions in the
interpretation. Therefoe, they have difficulties in understanding jokes and irony, for
example. When they seek friendships, they often get into situations where they are
taken advantage of. They insufficiently understand that a friendship is based on
reciprocity and built on tret and loyalty on both sides.
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Central Coherence

Central coherence is the ability to grasp overarching (social) patterns and the whole
context (Happéet al., 2006). The capacity for central coherence is impaired in people
with ASD. In contrast, the tendency to process stimuli in isolation and without context
is strong. It is often said that people with ASD have a pronounced perception of detail.
Studies have shown that people with a mild form of A&Dperceive holistically if

they are explicitly asked to do so. Without appropriate guidance, however, they focus
on details. Both styles of perception have their advantages or disadvantages in certain
situations.To understand complex social situations, @istic perception (central
coherence) is indispensable. When analysing mistakes, however, aalétatied
perception (local coherence) is more helpful.

This particularity is repeatedly demonstrated in everyday life by the ability of people
with ASD to dlve into a special field and acquire amazing knowledge and skills in this
area. Specialised areas can be manifold. People with ASD, who are often forgetful
about everyday things, show impressive memory skills in relation to their special field.

Executivdunctions

The executive functions are the ability to plan and act in a-goahted way. These
functions are impaired in people with ASD. Impaired executive functions are also
found in ADHD, Tourette's syndrome or social behaviour disorders (Penningibn et
1996). These disorders have in common a lack of inhibition of reactions that are
detrimental to goaldirected action. For example, people with ASD often tend to react
impulsively and aggressively when angry. They seem unable to consider alternative
behaviours. Fears of change, special interests and lack of forthiarking find their
origin in deficient executive functions (Freitag, 2009).

In everyday life, this problem is very clearly reflected in the fact that procedures are
often learned very laboously and best with visual support. Unexpected changes
persons or sequences lead to strong uncertainty in people with ASD and subsequently,
not infrequently, to aggressive behaviour.

What does the theory look like in practice?

How exactly do people witASD differ from neurotypica(Brusie, 2021people now
in everyday life and on the judo mat?

Autistic symptoms can be divided into two main groups:

'abSdNRPGBLIAOKEE Aa I GSNY (GKIFIGQa d&asSR (2 RSAONROGS AYRAGARI
specific to any particular group, including autism spectrum disorder.
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Social symptoms: e.gieak social motivation, limited verbal and nearbal
communication, problems empathizing with others and difficulties with social rules
and concepts.

Non-social symptoms: e.g. restricted interests, repetitive behaviour, attention to
detail, sensory hypaensitivities.

Characteristics:

Difficulty understanding language and expressing themselves linguistically.
Difficulty understanding typical social interactions and interacting with others.
Atypical, sometimes repetitive movement patterns.

Varying sensorgxperiences.

Unusual learning and problesolving behaviour.

Focused thinking and special interests.

= =2 4 A4 -4 -a -2

Need for consistency, routine and order.

From the Theory of Mind, it can be deduced that clear, short unambiguous
instructions in judo lessons can be yérelpful for people with ASD. We then also
recommend the following pedagogical behaviour from a judo teacher:

Remain factual and refrain from using figurative language or irony.

Give short, clear "W" instructions (when, what, where, why).

Speak in a calnsteady voice.

= =2 =4 -

Useafew gestures.

From the weak central coherence theory, we can deduce that it can be difficult for
people with ASD to see wholeness because they perceive many details. As judo
teacherswe find it important to praise the attention to dail that people with ASD
have and not to criticise any slowness that may result.

Due to the impairment in executive functions, we know that some people with ASD
have difficulty with spontaneity and unexpected changes.

As a judo teacher, you can provigeod support by creating high, binding structures.
Announcing deviations as long as possible in advaraclearly structued
processes, will greatly improve outcomes.
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Due to thepossible limitedmitation abilities, we believe it is important to give
repetitive instructions that are not only verbal and address several senses. The
isolated use of sensory instructions can support perception. For example, the judo
instructor can physically demonsteabnce with spoken instructions and once without
speaking. Judo can also be learned by experiencing body sensations. For example,
feeling how to lie down, feeling how to roll, etc.

Teaching methods in jud®mncerning ASD

Depending on the training group atige training goals, a judo instructor will design

his training differently. As a rule, training groupgh people with different needsand
different impairments, including people with ASD, are very diverse in content. They all
have different physical ahmental conditions. This means that not only shaiiel

goals be chosen individually, but also the teaching method.

In theory, we speak of open versus structured learning methods.

Structured Learning Method

In the structured learning method, the judo td@ar is central. He/she structures the
learning paths and determines what is done via a holistic or partial learning method.
Often this learning method starts with a demonstration of a judo technique. There are
instructions. There is time to practice. Thelp teacher observes and advises
individually. He/she&hooses his/her position carefully, shows the judo technique
holistically or divides it into partial steps. He/she tries to use different senses for the
perception of the participants.

This method i®ften used in judo lessons. It gives the participants stability and
structure. Our target group in particular can easily grasp this method.

The Open Learning Method

14

The Open Learning Method, on the other hand, gives room for discovery and finding
creative solutions. Here, for example, there is a judo task: "turn your partner on his
back". There is time to try things out and look for solutions. The solutions are
presented and then, possibly, practiced in a structured way.

This method, on the other hand; suitable for participants who have difficulty
imitatingand have a limited ability to imitate. The ability to focus may also be limited.
This depends on individual development and maturation.

Whether a judo teacher chooses a structured or more open iegrmethod depends
not only on the target grouput also on the primary or secondary objective. Learning
goals can be motor, cognitive, educational, social and heealtted, and are pursued
in the medium and long term. Methodological principles help twrkMowards the
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goal in a structured way. Some of these are: from the known to the unknown, from
the simple to the difficult, from the static to the dynamic, or from the floor to the
standing position in a specific judo situation.

It is important that we, as judo teachers, facilitate a climate conducive to learning.
Every learning process should be based on a pleasant, appreciative afficeéear
learning climate. The judo teacher influences this wiisfher motivation and
attitude, which is transferred to the group. Those who feel comfortable can learn
more easily and better.

Participants with ASD can rarely solve difficult tasks straight away. As a judo teacher, it
Is about setting attractive tasksid making them achievable with support, guidance

and practiceBenevolent and honest guidance has an encouraging and motivating
effect.

Clear procedures and rules contribute to a safe learning environment. The choice of
tasks and achievable goals, as vasligood guidance&an also prevent excessive
demands and thus emotional behaviour.

Laugh, learn, perform

Participants want to laugh in judo lessons because it is simply nice, creates a good
feeling and makes learning easier.

Motivation

Laughter / Joy

Try it out / Practice

Self confidence /
Successful

The cycle shows that joyagr directly influence motivation, which in turn increases joy
through practice and a sense of achievement.

Positive feeling states can be achieved in different ways, e.g. through belonging (social
acceptance, positive selforth, friendship), competence (ciosity, knowledge,

successand independence (setfonfidence, caletermination). They can be self
motivated or externally motivated.
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Learning means: acquiring knowledge, a way of acting or a matal.

Learning comes about through the absorption of information from the environment
via the various senses. This information can be perceived consciously or
unconsciously.

The brain has a limited processing capacity for what is consciously perceived.
Therefore, the information relevant to learning must be selected via intentional
control. Information consolidated through frequent practice is further processed in
the brain and finally stored in the lortgrm memory.

This is the reason for the successhdd many judo games used on the judo mat. For all
basic forms of movingunning/jumping, balancing, rolling, climbing, swinging,
rhythm, throwing/catching, fighting, sliding), there are different games. Judo
techniques can also be successfully acquiredugh play.

Participants with ASD also want to successfully master tasks or requirements. They are
willing to perform and want to measure themselves against others in combat. Again,
various judo games are used here, this time with a competitive element.

Teaching styles

16

Regardless of which method we choose to achieve a goal, our teaching style can help
usachieve the set goal.

The method we use when teaching is personal and consists of verbal anadrimai
elements.How we talk, loudly, slowly, with a logitch or high pitch etc., everything

can have an impact on the learning climate. There is a direct interaction between us
and the participants. If we are aware of our personal way of communicating and
acting,we can also consciously omit or reinforce elements.

When we get to know the participants, the aim is to find out how they learn, and
which stimuli overwhelms or stimulates them. With this knowledge can build a
learning climate in which all individual kdvien feel comfortable and can learn.

For example, if we are aware of oversensitivity to auditory stimuli, it makes perfect
sense to show something without speaking out loud or to interrupt the shouting of
children playing prematurely. If we have noticddt someone's ability to imitate is

very well developed, it makes perfect sense to give ourselves a great example with the
posture and use of the body in relation to judo techniques as well as in language,
through what we expect very clearly and repetitivéo show.

Regardless of how we shape our teaching style with our voice and gesture, it should
benefit the participants in a positive learning climate. That means it should be
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different depending on the goal and participants, sometimes loud, sometimes, qui
sometimes funny, sometimes serious, etc. All participants should always feel valued,
respected and safe in training despite different and personal silences.

Playful elements in a benevoleanvironment and mood make the children have fun

and laugh, which in turn positively supports the unconscious learning and solving of
possible difficult tasks.
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4. Activity Environment

In thischapter, we look at the various environmental factors that can influence the
perception and enjoyment of people with ASD during training and competitidde

offer solutions and ideas on how best to prepare and operate successful trainings for
people with ASD and how to prepare and organise competitive opportunities. As
adaptive judo practitioners, v try to create the best possible environment with the
surroundings we have access to. Also in this chapter, we will advise the reader on
the use of training aid and play equipment that we help with the development of

and enjoyment of your students.

Chapterd



4. Activity Environment

Autismfriendly venues

In order to have an environment thattisuly suitable for people with ASD, certain
adaptations may have to be adopted.

For a judoka with ASD, it is important to first have a safe and secure environment in
which to train and socialize. In some cases, too much stimuli can lead to excessive
demands, and too much distraction can lead to concentration issues and challenges. It
Is worth noting that around 80% of people with autism have some degree of sensory
processing difficulties.

It is advisable to have a training room which is manageable boikzerasd

accessibility. Where possible, parents should have a space where they are nearby to
observe if they wish, but out of line of sight of the judoka so as not to cause any
unnecessary distraction for them.

Changing rooms and toilet facilities shouldlbeated in the immediate vicinity of the
training hall in order to avoid judoka having to negotiate long corridors and multiple
doors, which for some, may prove difficult and confusing.

There can be many distractions within or surrounding your trainieg arhich should
be given consideration. These include windows with a view of a street with a lot of
traffic, mirrors or reflective windows or noise coming from other sporting groups
within the venue.

It is important to familiarize any new participants Wwihe environment they will be

training in. Scheduling a full tour of the venue would be a good start to their first

experience at your club and should include, the changing/shower room, toilet and if
L2aaAioft ST I LI FOS ¢ KSNES:idK S el GilKy2 difBRI AONSS Yl
depending on the participant with ASD, it can take several weeks for them to get used

to their new environment. It is best practice to be guided by the judoka and progress

at their pace, especially in the early weeks.

Dependng on what, if any, hypersensitivity the participants may have, we should be
prepared to make adjustments to accommodate their needs if it is at all possible.

Some of these adjustments can be very simple. For example, if it is a visual stimulus
that is digracting the judoka, we can try to contain or control this distraction. A mirror
can be covered, curtains can be hung for windows and any electronics can be switched
off or removed from the training area.
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Non-essential items and training aids can be removed from the area until they are
needed.

For auditory stimuli issues, a simple notice system can be introduced to reduce
auditory stimuli by informing other venue users when it is not appropriaterter the
room, play lad music, or speak loudly in the corridors. A designated resting place,
where ear protection can be worn, can also add real value to your training area and
offer a safe calming environment for the judoka that needs it.

For those whdhink and learn more in pictures, wearing blue and white judogi helps
the trainer. It should be noted that if all participants also wear different Judogi
colours, this can again lead to excessive visual unrest. We therefore only recommend
wearing judogi ba different colour than white for coaches and assistant coaches.

The judo mat is usually made up of two different colours. With these two colours of
the tatami, a lot of structure can be brought into the room. Because of the colour, the
participants knav where to stand and where to move. A conscious shifting of the mats
for various games is recommended only after the participants have got used to the
basic layout.

The goal of all structures added, or the isolation of stimuli, is always to enable the
participants as much independence as possible and return recognisability without
additional challenges from unnecessary stimulation.

If we do not immediately recognize what leads to an over stimulation of one or more
of our judoka, we must use our experiengapwledge and creative skill to identify

the issue and offer some solution to resolve the matter. Some over stimulation or
hypersensitivities can be caused by simple environmental issues such as the smell of
perfume, the sound of running water or a barkithgg outside. If we know what is
causing the problem, we are 80% closer to resolving it.

A relaxed and happy judoka will be more energized with a higher level of
concentration which will reflect positively on their strengths and their judo.

Autism frierly competition venue

20

After getting used to regular judo structures, participating in judo competitions can be
the next step in the development of a judoka.

For the competition organization, it is important that all judoka, regardless of the
degree of disability, can participate with as great a feeling of security and
independence as possible. For this to happen, again certain adaptations must be put
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in placeto minimize overstimulation, confusion and stress. There are a number of
simple measures that can be taken by the organizers that will make your event a fully
autism friendly experience.

These measures can include colour coding the contest areas and control tables. This

works extremely well in conjunction with colour coded check in cards. For example,

when a competitor checks in they are given a colour card with their name, pool

number andcategory. This colour card will correspond with the colour coded control

table and tatami that the competitor will be competing on. This works very well for
aAy3atS RIe S@Syida GKIG R2y Qi NBIjdzANBE RA DA

Display screens at each tatami indicating thening order and names of the next two
to three contests is extremely helpful for judoka with ASD as it helps them to visualise
when it is their turn. It also helps coaches to prepare their students in advance.

Markings can be added to the tatami to ingie where the competitors have to start
from and a bean bag or soft toy thrown on to the tatami to indicate end of time can be
used in place of a loud buzzer or bell.

The venue lighting can be reduced and the use of a public address system can be kept
to aminimum.

All of these simple adaptations can ensure that all competitors with ASD can have a
relaxed, enjoyable and positive experience at competitions.

A negative experience can have a long lasting effect on a competitor with ASD and
may result in thastudent not attending competitions or judo again. A little bit of
effort can go a long way and if we can change something for the better, then we
should!

Example of colour coded contest area tables
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Play and training equipment

22

IK SODRA

Support materials can be used during adapted judo training as a way to assist the
students with their learning. It is undeniable that the use of materials and games is
very effective in helping athletes warious situations, such as accepting contact,
understanding the dynamics of a movement, in the repetition of it, in training
activities for strength and balance and much more. The right equipment and training
aids can help athletes and coaches to achiteephysical and technical goals of
learning and teaching judo in an effective manner.

During the introduction of new objects or training aids, coaches should be mindful
that anything new, be it training aids or exercises, can lead to an increase initgurios
and anxiety in athletes, therefore it is advisable to always introduce new objects or
exercises gradually and explain and demonstrate their use.

It should also be remembered that it is very important to adapt materials and
activities to the level oftte athletes, in order to obtain better results: the same
activity proposed with different materials will have different results.

Below is a list of the most common usable objects that can be used and adapted for a
wide variety of games and exercises. Mokthem are readily available @an be
obtained ata minimal cost.

EU Project Identifier:612954EPP1-20191-ESSPGSCP



91 Colourful obi (belts)

Suitable for a range of games and exercises such a skipping, jumping over,
marking out play areas, pulling@ushing exercises, balance walking and
resistance games.

9 Cut up pieces of old belts
These can be used in sweeping and gripping exercises and a variety of fun

games.

9 Balls (various sizes and materials)

Balls are extremely versatile and can be use A, vy
for a number of different purposes and
games. Larger gym balls can be used
successfully to encourage gradual contact fo
students with ASD.

M Colourful socks

Colourful socks are used as a great visual markbelp students to remember
which foot goes where when matched with their other students. They are also
the basis for a number of fun development games.

i Plastic Hoops

Plastic hoops have a wide range of uses, fro
basic exercises to creative and fun ganmes t
help develop agility, speed and coordination.

M Circle floor markers/disks

Floor disks have many uses in adaptive judo training, such as foot positioning
for throwing techniques, positioning for kata practice, a range of bfadk
type games and generakercise activities.

i Safety mats

A safety or crash mat is a very valuable and
essential piece of equipment for any judo
trainings but especially for people with ASD.
Apart from the vast number of games that it
can be used for, it also allows the studetus
explore and experiment with throwing and
landing in safety.
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i Bean bags

Bean bags are used mostly for sweeping type exercises, but can also be used
for balance and coordination exercises ahtbwing/target games.

InafutureOK | LJG SNJ dzy RSNJ 6 KS KSIFRAYy3 a[ SENYyAy3
concepts of games and play and outline the benefits of learning through play. We will
also share with the reader a selection of game and exercisa ieget your creative

juices flowing.
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5. TeachingJudoto people with ASD

This is the core chaptesf this handbook. It will offer proven and practical advice on
how to start an adaptive judo program for people with ASD. It will cover all the
necessarystep by step informatiomeeded to develop a successful adaptive judo
program from the initial preparaton through tocoaching ASD athletes for contest
judo.

The sections includd are, Preparation for Adaptive Judo Program, Ability

Assessments, Lesson Planning, Coaching Guidelines and Learning Through Play. Each
of these sections hasub-sections that amount to a wealth of information and

experience sharing for all potential adaptive judo coaches.

Chapterb



5. Teaching Judo to people with AS

Preparation for adaptive judqmogram

26

Starting a new category or group, especially an adapted group, needs a little more
planning than an ordinary judo group.

Maybe the special needs school in your area has asked your club for some training
sessions, maybe you already have athletegour club that needs a little special

attention. We all have the judoka that beha little out of the group in our
aSaairzyad LGQa dzadzatfte GKS 2dzR21 1l 6AGK !'5
mainstream group with the right guidance. In ygudo group you may even find

some athletes with higiiunctional ASD, as judo is a splendid sport for athletes with

ASD. The training works almost the same way every time.

I 2dzR2 aSaairzy Ffgreéea aitlNlha FyR SyRa gAi
warmingup, some nevaza, sometachs T I ¥ NI} yR2NA S O022f Ay3 R:
again. It is a routine that goes on in almost all judo clubs around the world.

In judo, we have strict rules about what to do and what not to do. Judo has routines
and reguations from the point you enter the dojo, to when you leave. We can even
expand it to the changing rooms and even everyday life outside the spemtie.

You must be on time for the lesson; you must bring the correct gear. There are rules

on how you belave in a lockeroom,andhow and where to put your clothes. You

learn to clean yourself anithe training clothes that you have, and to cut your finger

YR G2SylFAfad ¢KSaS FINB F 20 2F GKAy3a
every club you eter.

This works for all athletes, especially those who need some kind of special care.
Judo teaches us in a very harmis way how we should behave to ourselves and our
friends, old or new.

Whatever reason, before you start to think about starting aajtive judo program,
you should ask yourself:

52 L ¢glyd G2 R2 GKA
LF GKS FyagsgSNI A W
Will I do it alone?

L¥ G4KS FyagSNI A

a F2NJ W f2y3 GAYSQK
SA4HQ ySEG ljdzSaidArzy Ydza

x

5

A

W SaHQ F3AFAYyIZ GKSYy Yl &06S

5

Qx
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the very least, it would be very difficult. Start to look for some partientselp you.
You will need a good team to work together with.

Then you must thinkwho will | invite to take part in the program?

Do | already have some judoka or do | need to find them myself?

52 L KIFE@gS I 322R WR222Q O0UGNIAYAYy3ad @SydzSoK
And most important: Can | dosafely?

No matter what, your answers should dapd on your knowledge and previous

experience. When you have good answers to these questions, then you can start the
planning.

Reading this manual is of course a good start and it will give you a lot of hints and
tips on what to do and what to think abduRemember: You must always put safety
first!

To develop an adaptive judo program with a big group of athletes with different
RAFTFAOMzZ GASAT o0& @2dzZNASEFX aoSAy3a (GKS 2yf
start with.

{2X 6KIFG &@XKdkyRlI @828 Aa WogKIG R2 L 1y26 |
It is a good thing to check if any other clubs in the region offer adapted judo lessons.

If so, you can ask them if you can join them for some lessons to observe how they

are doing the lessons and hatwvorks.

Identify target participants

27

It is a good thing to ask yourself: What kind of judoka do | want to work with?
Some coaches have a good experience with kids and adults with physical désabilit
and others work well with people with an intelkeal variation.

It could be a good idea to think about how you want your group to be. In this
handbook, we will talk about judo and ASD. Maybe you have had some contact with
ASD before. ASD is a wide range syndrome. We could work with athletes with a hig
function ability, who with the right structure, can train in an almost mainstream way.

In thiskind ofgroup, a lot of effort goes into making your students learn and get

used to the way you teach. In this grqupe difficulties can be understaivtwhy

and when we do different things. Why the first thing we do is warm up and not
WgNBaAGEt Ay3aQed 2SS gAfft (St @2dz Y2NB | 02 dzi
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We can also have athletes with very low function ability wieed help with almost
everything such as communication, activation and motivation. In this, dasegood

if you have someone that can join you on the tatami, to help you communicate with
the athlete,andhelp him/her understand what you wamd achieve

The lessons we cover in this handbaak start with different games or movements.
You will soon learn how to communicate witbur studentslf not verbally then
physically. You will of course learn a lot by yours&tiatever you choose to start
with, you will soon see your group grow.

If you contact a careentre or a Specidileedsschool for children with ASD, you can
maybe find a group that wants to try judgou can offer them some sessions d/a
out. If theyare interested in more sessions, then you can start building your group.

You can contact other juddubs in your region and ask them if they have any
information they can share, or if they have judoka that neadlifferent kind of

group. They can everakie a group themselves or can maybe help you to find more
athletes.

Identify/contact relevant organizations

28

When you have decided on what kind of group you will start with, it is a good idea to
contact an organization with an interest in your sped#diget group. They can

provide you with information about what to look for and how to act with athletes

with ASD or any other functional disorder.

When you talk to the parents or the school of the athletes, you can get more
information about what organation they are connected to. There are usually some
different organizations in your countries. It can be organizations that are focused on
a specific disabilitypational or locakporting organizations, or parental

organizations. Sometimes they arrangedaffer information and education for
interestedpeople. Maybe you can find them if you search the internet in your
respective country.

NB:Ask your national judo federation if they have any information about adapted

judo or if they know any club or person that can help you. Sometimes they have co
operations with national organizations for disabled athletes.
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Suitable Venue and Equipment

,2dz Ydzald lFtglea GKAY] W{lIFSGe FANRIHQ
LiQa AYLRNIFYy(d GKFIG @2dz Oy 2FFSNJ I &l ¥S$

If your club has a dojo of their own where you have regular training, that is great,
because all of the safety checks are usually already made.

If you have a smaller hall/room, or even an old classroom, where you have to
transport and put out mats by yoarSt ¥ S@OSNE 6SS1 3> G(GKIFGQa |2

wS3IIFNRf Sdaa 2F (KS aAadda GA2y> @2dz aK2dzZ R |

f Have aphoneandcontattA & i (2 dOMBILISNER2FEaRAAY O aS
something happens.

Have a first aid kit.

Check the emergency exis( K | (i e ind Bozkad\a any way.

Know where the fire extinguisher is located and how to use it.

Check that there is nothing that can be dangerous or hurt anyone.

= =4 4 4

Remember: It is always your responsibility to provide a safe training environment.
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You should always have a personal First Aid kit with you, containinglipgitrs
bandages, different kind of tape, cotton and disinfectanohol.

Il H T !H‘H ,ng‘

i [
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Forstaférban
Enkeltmanng
Bandage
Side

In your own dojo, you should have a bigger kit with s@dditional items, such as
coolingbags, scissors, compression bandages and hand sanitizer

ﬁ i
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Stoppar

(] nisblod
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The optimal venue is a dojo where you can have the tatami in place all the time,

where everything lookthe same evey time, and where you have a changnogm,

toilets and maybe a small kitchen. A dojo without pillars or places where athletes can

be out of vision is preferable. Try to have the room as clean as possible and without
anything thatcandistra@ NJ G {1 S G0KS O2yOSy NI GA2Yy | gl &
better to have a room where it is only you and the tatami.

The size of the tatami depends on the size of the group. The bigger the better is a
good guide. There are some puzaiats in differentcolours that could be used, but
try to keep the number of colours to a minimum, because even this can esuse
unnecessary distraction for the athletes.

If it is possible and if you can find some extra judogi to lend out to the new students,
it would add b the complete experience for the student. It is always easier to
motivate the athletes to participate in the traininfgthey are dressed as judoka.

,2dz R2y Qi ySSR Ftye 20KSNJ) SljdzZALIJYSydsx odzi A
moments and exercises and ajurse, to make judgames if you have items such as
beanbags, hula hoopings, gynballs or whatever you find useful. You can create

your own materials with old judbelts, you can make circles, squares, or lines with

them, you can cut them the length about 50cm and use them as tails or snakes,

and you can be as creative as your imagination allows. You can make a lot of

different judo games with these types of materials. We will explore some ideas and
examples later in this book.

What is important inthe beginning is thahe training is in the same place every
time and it looks the same way every time. JtaBcourse important that you are
there all the time.
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Recruit/Train/Educate Staff

32

As we have indicated previous§gartingan adaptive judo program takes a lot of
effort and dedication. You really should not do this all by yourself.
Once again: Think Safety first!

An assistant trainer helps you before the training. They can meetstadents at

the entrance and show them to the changirggm, while you can meet them in the
dojo, do the registration of the students and learn their names. The assistant trainer
helps you with the training.

They help you to visualize the exercises goeidoing. They can help you if you need
to focus on something or someone during the lesson.
It is the assistant trainer that supports you to make a safe lesson for everyone.

The best place to find someone to help you is in your own club or the clultloext

Someone, who wants to join you in this project and has the time and enthusiasm to
dedicate to your vision, it is best with someone that already knows judo and

understands the exercises that you do, someone that can take the session if you are
notprSaSyd 2NJ AT e2dz KI @S (2 F20dza 2y az2YSia|
YySSR (2-06% @@z Odzi GKS&@ R2 ySSR (KS dzyRS!
Sometimes in your own cluthere may be parents with experience in judo training.

L R 2 Staryf iQwas nvany years ago. Sometimes they just need that little extra

push to come back to the mat.

If possible, you can invite assistants, parents or caretakers to take part in the training

at the beginning until the judoka knows the routines and wey you work. Maybe

they want to start with judo also.

When you have found the staff you need, then you need to know what they know
and what they need to know more about. If they are judoka, then maybe they need
information about the needs of the new julla. Or if they are not, then they need to
understand what judo is about and how we teach it.

The best way to learn is to take part in the sessions. In thistivay learn what you
do and what you expect them to do. This is a common approach in theageweht

of tatami assistants. Before the lesson, explain what it is you are going to do, then
explain how and why you are doing it. After the lessau can explain why you
made some changes or adjustments to the plan.
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up exercises that will be used in-m&aza or tachivaza. Do nevazaexercises that

gAff 0SS dzASR FFFAOSNI I (KNRgX whieBoultahofY 1S S
course use one technique and combine it with another, and build from movements

that your students already know. Later in this bpale will outlineseveralesson

plan approaches and ideas.

When the group gets more used to the trainjiygu can start to use some of your
students as assistant trainers. Start by letting them show something that you have
already shown them before. Give them more and more responsibility and tasks to
do, and you will build up your available staff.

Whenitistl2aadAo0f S GNB (2 GF1S LINIG Ay 208KSNI |
they offer time to talk and discuss different ways to train our judoka. This is a good

glre (2 FTAYR 2dzi Y2NB glea G2 GSIFIOK® LG Aa
Sometimes you mat do or say the same thing one or two more times, but in a

different way, so the judoka understas@hat you want.

We have written a lot about safety. That is the most important aspect when you
teach judo. Not only on the tatanbiut everything connectetb the training before,
during and after the session.

¢NE (2 0SS LINBLINBR FT2N SOSNRBGKAYy3Id LG A&
more time before you do your first lesson.

z, A

2 KSy SOSNRBOIKAY3A A& LINBLI NBR | ydRadzy RSNJ O2y

have fun!
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Ability Assessment of new ASD students

Ability assessment of new students is a very important part of the process of
welcoming new students ito our clubs and imo the world of adapted judo. This is
because the more information we can collate about each student, the better the
plan we can put together to ensure that each student has an individual and positive
experience.

The assessment process starts from the vesf iontact from a parent or caregiver
inquiring about their child that would like to try judo for the first time. Often at the
first contact, it is necessary to gather some information about the child. For children
with an ASD diagnosis, it is best to apkcific questionaboutii KS OKAf RQ&
understanding, behaviour and what the child reacts well to. It is also reasonable to
ask which situations can trigger overstimulation and how the overstimulation
manifests itself. In some cases, parents or caregivave specific expectations or
even goals for their children. In part, the motivation comes from the children
themselves.

Intrinsic and Extrinsic Motivation
It is rare for young aspiring judoka with ASD to have an intrinsic motivation to try
judo. Intrinsc motivation comes from within. The aspiring judoka may have watched
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older siblings or watched some videos on the internet. The potential new judoka is
motivated to try judo by their own motivation.

Much more, the parents or caregivers think that judo would be a great sport to try.
They can express their enthusiagon the aspiring judoka in such a way that the

child is ready to try judo. Parents or caregivers see many advantages in judo, such as
leaming to play together, belonging to a club doeinga meaningful leisure activity

for their child.

Intrinsic motivation is considered to be a strong and good driving force. Judoka who
are intrinsically motivated are more committed and more abl@vercome difficult
moments in judo or to seek creative solutions. They also have a greater willingness
to learn.

Other aspects that promote intrinsic motivation include a good atmosphere in your
judo groups, honest feedback about performances, clear exgcitisks that do not
overwhelm, variety and recognisability in the training form, as well as possibilities to
design elements of the training themselves and to take responsibility themselves.

From the first contact, it is up to the judo teacher to arousdrarinsic motivationn

the aspiring judoka. For this, the aspiring judoka must feel comfortable. Only when
the judoka feels comfortable can he/she develop and experience pleasure and fun
from within.

However, extrinsic motivation is also an integraltperjudo lessons. Some examples

of this are: if aspiring judoka participate well in judo lessons, they make their parents
proud, or they are allowed to choose a game, or after diligently practicing, a belt
test.

The extrinsic motivation is therefore notoad thing and can form an important part
of the overall success of a happy judoka.

How to assess new students

35

Following on from the initial information gathering from parents or caregivers, there
are two main methods of how we assess our new buddingkaddhese two

methods depend on the size of the club and the number of available level groups
that operate within that club. For instance, if a club has a small group/class
dedicated to children with additional needs, then the choice of which class the new
student will take part in is therefore limited.
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However if you have a bigger club with a large number of adaptive judoka that
exercise and train in separate classes, according to their age and ability levels, you
may have the option to determine which class the new student is best suited to join.

The two maimability assessment methods are outlined below:

Method oneinvolves integrating the new student directly into your

inclusive/adapted judo group and simply observing his/her existing skills. From these
20aSNDFGA2ya ¢S OF y RS SoaNaptyoSheilinkws y Sg aid
environment, how they can physically move, what their range of movements are,

how they integrate with other students and how socially competent they are. All this
information will give us a good understanding of what we can do to enagyositive

and progressive experience within that group.

Method twoinvolves taking the new student individually through a-preanged
structured ability checklist. This structured workout may include elements designed
to check for motor, social @emotional skills and should comprise a series of fun
exercises that would be carried out fully aided, partial aided and completely un
aided. To assess physical ability, some of these fun exercises may include agility,
strength, coordination and balancgge games/exercises.

It is of course possible to use a combination of both methods. No matter what form
we choose, we observe skills in the following areas: Motor skills, Social skills and
Emotional skills. We do this in a manner that will not overwhelr new judoka but
instead will capture individual learning goals and aid the smooth integration in a
group. This then leads to intrinsic motivation and the openness to learn new things.

Motor Skills

The motor skills of a new judoka should already bceablein the first

introduction. Is the new judoka capable of getting on their knees and bowing? Or do
they need help? After that, many judo instructors are likely to continue with a game
to determine more skills. Some examples of this are: go andndependently,

jump, roll, bounce and hop.

What is important at this stage is for the new judoka to have the ability to watch and
observe. To have the ability to observe is to have the possibility to copy or imitate.
Targeted watching can also be a learngagl.

After an initial observation, we look at how the new judoka reacts to gmpl
instructions, whether they can follow simple instruction independently or whether
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they need to be guided. Here we can use verbal andverbal feedback to the new
judoka.We also test whether it is easier for them to react to spoken feedback or if
non-verbal communication works better. Also, a combination of both can help and
lead to improvements.

Social Skills

LG A& RAFTFAOdA G (2 2dzRIS |y Begauseoiler? | I Qa
there are several elements at play. Maybe the new judoka can run but is/are afraid

or nervous of the other judoka who are also running around. A period of

acclmatisation therefore would make good sense. It is also important to be aware

that several elements can play a role. Here, the creativity of a judo teacher is also
required to find out what skills the new judoka has and how best to develop those
skills. Itmay take several trainings to discover the various skills of the new judoka.

Body contact is normal in judo, but sometimetakessome time to get used tdor

some new judoka. This is important to take into account when planning your session.
Judo is a individual sport, but social skills are very important. We will stress this

from the outset. Judoka are responsible for each other and even a small game
requires a certain level of social and physical contact.
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Through various judo gamggou can practice these social skills to apply afterwards
both on and beside the mat. Here, there is a big potential for judoka with ASD and
judo.

A conscious buildip can relieve inhibitions and stress tbe new judoka.
An example would be to build body contact through games and props such as play
balls, gym balls etc. It is easier to fight for a ball than to go directly to a partner.

Emotional Skills

38

A judoka with ASD may already be dealing with a lagél of stress and anxiety in

their new environment, being surrounded by new people and coming to terms with
new experiences. Developing emotional skills is very important to ensure the health
and wellbeing of all judoka in our care, especially new kado

The judo mat is only intended for the judoka and not for the parehtsveverin

certain circumstances exceptions can be mdtenay be that separation from

parents is difficult because the new judoka is trying something unfamiliar for the first
time in unfamiliar surroundings.

Sometimes it is good to take this into account; sometimes you can also let the
parents of the new judoka leave them alone with the judo group for a short time to
start with and then gradually leave for longer periods each tifirtas will certainly
help with separation anxiety. This can help the new judoka to accept certain
assignments from his judo teachers without the distraction of their parents.

It is important that we create an environment that makes the new student feel
comfortable and safe. This could take several trainings and is different for every
individual.

As soon as a student has gained emotional security within the training group, they
may also start to further develop their motor and social skills.

Other emotionakkills include dealing with winning and losing, t@aking and

following simple instructions. Knowing how a new student with ASD reacts to anxiety
and stressful situations is also very important for the coaches to know. Having this
information in advancevill help the coach to manage the situation much better

should an issue arise.

This can be a big challenge for the judo teacher because as soon as the new judoka
becomes confident and more active on the judo mat, this could lead to
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overstimulation. For &8 a4 G dzZRSy 1aQ 2@0SNBUOAYdZ | A2y Ol y
such as crying, stimming or aggression.

It can be a challenge to stop or prevent this behaviour, because it is not always
immediatelyclear what triggered this overload of stimuli. Here you will need good
observations from the judo teacher and cooperation with the parents.

What class is most suited

After we have observed our new studentith ASD and have formed an impression,
we can @sign our interaction and the environment in such a way that an optimal
learning environment is created. This should be an optimal learning climate in which
the aspiring judoka feels comfortable and can develop an intrinsic motivation for
judo.

With a larg judo club, different groups may be offered on several days in the same
place. Here you can choose the best group. Other judo clubs work in different
locations each day.

Still, other judo clubs only have the separation between children and adultsduas
school hours and working hours.

If we don't have the facility or opportunity to place a new judoka in a group that
suits them the best, it is up to the judo teacher to design his group and training in
such a way that it fits. One option would beitelude assistant trainers. It is also
sometimes possible to customize some sequences in training.

As a judo teacher for judoka with ASD, we will always be creative and always look for
solutions to give every judoka who is interested in judo the best plessexperience

on the mat. It is a challenge in a diverse group not to overwhelm the individual
judoka and also not to underwhelm. Because both have influence on motivation and
motivation has influence on the fun factor. Without fun, aspiring judoka willget
involved in judo. It is the beautiful task of a judo teacher to teach fun at judo.
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Lesson Planning

Lesson Plan Overview

40

Lesson planning is an essential skill that all sports coaches should adopt and develop.
This is particularly important for adapted judo coaches teaching people with ASD.
Preplanning your training sessions makke best use of your time and resources
andensures that you can achieve the best possible outcome for yourself and your
students.

In addition to lesson planning, it is also helpful to reflect and make notes after each
lesson so you can determine what went well and what you might consider changing,
to improve delivery or engagement. Although lesson planning can be a little time
consuming at first, you can reuse these lesson plans when teaching similar groups or
individuals in the future.

Lesson planning should be created in 4 to 5 lesson blockslén to develop a
progressive plan which is SpecgiMeasuredg Achievable Relevant Timescaled
(SMART Plan).

SMART planning is used the world over in all kinds of businesses, organizations,
educational institutions and sports environments. Howewveg,could expand the

{alwe¢ O2yOSLII 6A0GK GKS {a!we¢od9wl | LILINEI OK
YR -aReSdza ¢ & . &8 9@FfdzZ GAy3a 6S OFly ARSYUOGAT
what do not. This feedback can allow us tedggust our goals, adapt to swour

athletes and improve the lesson plans for the next block. Although SMART planning

is very popular, you may also opt to use a more relaxed approach to your lesson

planning. This is where the focus is more on socialization and having fun; in this

instarce setting achievable goals and tireealing your progression is less important.

Here are some of the advantages of lesson planning regardless of which approach

you chose.

The advantages of lesson planning for coaches can include:

1 Allows for assistamteplacement coaches to be consistent whigre head
coach is absent
Tailoring your lessons to best suit the needs of your students
Building confidence in your ability as a coach to adapt your approach

Create structure and consistency in your lessons

= =2 =4 -

Develop a progressive plan for your students
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The advantages of lesson planning for ASD students include:

i Structure and consistency
1 Measured and achievable progression
1 Creating a social environment

1 Improving interaction and contact in a controlled manner

In this sectionwe will explore two different types of lesson plans. For the first lesson
plan, we will beusing a more casual, fun, garhased approach and the second a

more structured approach.dring in mind in the previous section of this handbook,
we have already assessed the ability and skill levels of our new students and now we
will create our lesson plan based on a group of beginners just starting out on their
judo journey.

Sample LessdPlan 1¢ the casual approach

For the casual approach we will aim to introduce all the judo elements, such as
warm-ups, breakfalls, movement patterns, ground techniques, throwing techniques,
and flexibility exercises in a playful, fun and relaxed manner.

Five Week Lesson Plan

Each lesson plan is scheduled for approximately 50mins which gives 10mins for any
overruns or unplanned activity. The class plans are just a basic guide and can be
added to or reduced as necessary. The structure of each of the lessons will include
some ofthe following elements: Bowing, warm up, basic gymnastic movements,
push & pull exercises, balance and coordination games, ukemi (fatak safety

mat activities, ground play activities and throwing games/activities.

It is important to note, that someeople with ASD require structure and repetition

and may have difficulty with sudden change. For this reasonay be necessary or

advisable to repeathe week one lesson plan for a number of weeks before

introducing week two. It might also be necesstrynly replace a small number of

5581 2ySQa StSyYSyida 2N SESNDOAaSa 6AlGK St S
practice can be applied to all the lessons moving forward. Remember to always

move at the student§ace and be guided by their progress. dugla lifelong sport,

a steady progression pace will make the journey a more sustainable, enjoyable and
memorable experience.
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Lesson 1

Bow &lIntroduction(mins)
LiQa AYLRNIFYyd G2 AYyUNRRddzZOS G(GKS NI 2F 2d
and how to properly address the coach. It is a personal preference of some
experienced adapted judo coaches with ASD students, to start their lesgbhow
in a circle (in a circle, everyone is equal). Of cawymse can start your lesson in a line
if you so choose. During the bowing and introduction stage, it is an ideal time to
introduce some Japanese terminology such as Rei (bow) and Matte (stop).

WarmUp Gamesgiomins)
Warming up is an essential part of any training or physical activity. How coaches
choose to carry out their warraps will vary greatly, but for these lesson plane
will warmrup using a variety of games that are low impact and will warm the
students and promote basic movement patterasN® | YR 06S ONBIF A JS 3
I

3 YSAa NBE ARSEEI G2NNBAWNGA2Yy S obFflyOS |yR
Warm-up Game  Worm Tag

az2z@Ay3 I NRdzyR 2y (KR AR 23 NR Y (=
OF i OK GKS 2KE&YNDILMzE R & N& kS f a
2PSNI (6AOS -diLy RI2AAVA (A 2LINBYA 2 So

¢2 3ISH FNBS a2YS2yS Ydzad JGKS

Warm-up Game Z; Line Tag
AAYKES fAYSaA Ay (GKS Z2RMW
ARSglI &a dzZlls R24y |y

2 G1r3 SIOK 204KSN®» ¢
Fdzy R YSyidlta 2F Y20S

N Q¢ ——

Gymnastic Elementsnins)
D EYY Il AaGAO0 I YSaYy 2 oME ASiaeaES/VIRAASRIA VB NIGEE 2 F
Y2@0SYSyYyG YR INBE @SNE NBESGOFyd F2NI I €210
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Gymnastic Element & Twin Rolling

[@AY3 FTNRBYU R28y 2V
LI NIYSNE K2f R KIYyRa
023SGKSN] R2 gyKYE KiSp f

Breakfalls (5mins)
.NBFIIEE 3IFYSa FNB y SaaSydaAalt LI NI
SOSNE2YS G2 SNy K2
LX & aArddz dazya az2 |

Breakfall Game 1- Clap Clap Bay

Ly LIANEBE aAA0 2LI112aAdS SIOK 20KSNJ gAl

@2dzNJ LI NIySNRa KIFIyRa FYyR GKSYy NRff

aAYLX & NRffAy3a 2y (KS Odz2NBS 2F (K
Al dzLd® | 2dz Oly | f&a2 SELIYR (GKA& SES
02R& alLWAyYy O06SF2NB GKS oly3ao

Safety Mat Game@mins)

Safety Mat Game &, Smelly River Raft
laAy3 GKS al¥sSae vYrda Ia
LI I @S NB @@ KSUHIKSI B RE aK2
G2 o6NBaldtS GKSANI 2LlLIRYyS
AYF3AYLFENE ayYStfte NRAROSND
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Ground Based Game@smins)

Ground Game & Wrestle Ball

Ly 3INRdzLJa 2F (g2 2N (KNI R LJ2
LI I @SNJ K2f Ra 2yid2 | &Yl b ff o
¢CKS 20KSNJ LX F@SNHBav KI O S5Y 208
GKS olFtf FNRBY (KSYod f2(K 2A a 0KS
GKS 1SSLISNI 2F (GKS ol ff | O2y lA
3 YS A& ARSIt (2 Sy0O2dzN] i dzY o f S

FYR KStLE 6AGK (dNY2PSNES

Ground Game 2 Socks

{201a ONSI GABS oI & f e :
YR AYUGSNIOGAZ2Yy @ I OK
420132 9KAOK (KSe 0dKS
3rYS Aa G2 NBY2@S azo0]

NBY2 @3S &2dz2NBR O

Throwing Gamegomins)
Sweeping type games are always a good place to start when introducing judo
throwing techniques for the first time. They are safe and easy to execute and they
are a nice builelp for more dynamic throwing techniques later in the lesson plans.

ThrowingGame 1¢ Road Sweeper
PAaAYy3 GFrAfTa FyR O2NNBaLEWR d¢NJ 6 St

KFa G2 a6SSL) KS OZNJ\IJSa dzNJ G A
O2NNBOG 02 2dNJ AARS D ¢ K& 02 2 NRA
oFrtlryoOoS FYyR £SFi 3 NAIK Bl Affa
Throwing Game 2 Skip and Fall

Ly LI ANB YR AY |

o2bLXKIFe@SNR GF1S 2dz y
a1AL) aARSglea G213 YI U
YR GKSy 2dzaid Tl ff YAOS ¢
02 FTAYAAK @2dzNJ FA f LJa UK

dzRSyia SAGK Fye |F¢
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End of Lesson Bow

It is nice to say goodbye in the same way we said hello. You can line up your students
or as we prefer gather in a circle and always end the lesson with lots of positive
encouragement.

Lesson 2

Bow & Introductionsmins)

As repetition is important, use the same starting positionhesprevious week and
recap on the Judo/Japanese terminology Rei (bow) and Matte (stop). At this stage
you can introduce Hajime (begin) tiwe list of judo words.

Warm-Up Games$10mins)

45

Warm-up Game X Dog Tag

. . . oA )\
a2@Ay3 I NRdzyR 2y G(KS Tt ! ) KIyR
GKS LIXIFe@8SNER KI @S G2 I @2 KS 21
2 KSy OF dAKG GKS LI-tizBIS NP LINB 4 &

FYR YIF1Sa I oONAR3ISO ¢2 X YIS2yS Y
dzy RSNJ 4 KS ONAR3ISOD ;

Warm-up Game 2 Jelly Tag

{OGFNIAY3 6AGK (g2 LIS2LI S K2t RAy3d KFIYyRa Ay
FYR GNB FYR OFGOK 20KSNIZEZS BBSNEKSOBSt 2B LIS
SELI YRSR® hyOS OFdAK(G GKS ¢LBEA&E SN (K SYA OS2 N
gl NPl 3+ YS (KIFIG SyO2dzNy 3Sa aiddzRSyda G2 62
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Warm-up Game 3 Caterpillar

{GFNIAY3 Ay | fAYS 0K TSSO FLINLIX GKS L

SPSNER2ySQa fS3a |y 4 K S GKSe 3A8&SG2 GKS

adFyRAY3 LI2aSeo ¢KAA 3ILYS KSfLA G2 RSOSt2L
R®

a
[ FGSNISA BEQH W RBR G 2] 2AWAO {0deRSS/ I8y2 ddzGiKUAl Yy R dzLJ

%

>

I}

P

Gymnastic Elementanins)

Gymnastic Element & Boulder Ball

PaAy3 | fFNBS 3ey olfftx GKS LI @SN Kdaa
O2YLX SUKSHT RAWREIYy G2 GKS oFftf a GKSe& NRff
pK2 KI @S RAFTFAOdA &8 6AGK {Gdzvyof Ay3d FTNBSade
|.

LA

YR A& | 3INBIG F22f aFd NIBNBPOKAY I o0NBI |

Breakfalls (5mins)

46

Breakfall Game 1¢ Golden Buzzer

C2tf26Ay3 2yFRANE YIIIKS ©WHE $aazy 2yST I RR
SipSSy GKS Gg2 LIIFEBSNE® ! FGSNI O2YLX SGAy3
F Ol dzLJ & l[dzA Ol f & IeaKEMBAAD2 SKA Y RIKS 0 10K
KS 20§KSNJ LJX @SN KIFaFtietR2FaKNESABI OB 4 NR

cn O O
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Push & Pull Gamesnins)

Push & Pull Game 4 Smelly Pool in and Out

DNROAXYSY al 1S I OANDES 2dzi 2F | ydzYoSNJ 27
aft SS@®Sa YI 1S I OANDES 2F LXIFI@8SNR AYyaARS i

YIS GKS 20KSNJ LJX F@SNBR adSL) 2dzi 2F GKS OA
WSOSNBEBYSGKEe adlyRAYy3 2dziaARS (KS OANDES
A0SLBRY OANDE S ¢KAA 3IIFYS SyO2dzN» 3Sa AydS
ANBOGARZ2YIf Lz t Ay3a aiAtfao

¢

GroundBased Gamea$omins)

47

GroundBased Game & TractorWheel

¢CNI OG2N) 2 KSISYS A2  YSTAIRSR E@INKELITANR WL K SG dziy
| 2f RAy3a (KS K22LXkoKSSt FyR tAFTUAY3a 2yS S
AAYLIX & GdaNy (GKS gKSSt |yR LlzaK gAOGK GKS R
¢KAKYS Oy 068 SEGSYRSR tI1GSNJo6é& SEOKIy3aAy

dzLJ 6 AGK | KdzZAkK2f R®
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GroundBased Game 2 Dog & Bone

PaAy3a | oSt GFAf ka2 @yask 009iKySo FRR Fo0i KKS 80 2ly2S
02yS FTNRY (IKESE ESNI R#A0d ¢KS 2062S00G 2F (KS
YR NBGONASGS (GKS 02yS FTNRY LI IFT&@SNI 2ySod ¢K
AYGSNIOGA2Y YR I Nry3aS 2F INBdzyR Y20SYSy

Throwing Gamegomins)

48

Following on from our sweeping type games in lesson one, we start lesson two with
a group sweeping game and then move on to other throw based games.

Throwing Game & Sweeping Circle

DNER dzLJ SE SNOAZ SYK SINK S\ yLIE [ eCBANEOE S K2t RAYy 3 2y
GKS aidF NBIOKYYXYRSNI GNASa G2 a6SSLI G§KSANJ
dZANFASSLIAY I MViKIGNBPAZNA YA YSO ¢KAA 3IALYS Sy
ANA LAY 3T a1Al YR IAHSELNRKS 21LARPNEUA A& RPATLRSE

Throwing Game 2 Heel Ball O Soto

| SSt .ttt h {202 A& RSaA3aIySR (2 AyiGNRRdzOS
tfF@SN) 2yS aidlyRa ¢AGK £S3a | LINLG FyR LI I
tfFe@SN) Gg2 gAtf | LILINPFOK o0& K2LILAYy3 2y 2y
Y2GA2yT KSSt GKS olff 2FF GKS O02ySod ¢KAaA
YR o0FO16FNR RNARJSO
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End of Lesson Bow

As before, say goodbye in the same way we said hello. You can line up your students
or as we prefer gather in a circle and always end the lesstinlots of positive
encouragement. There is also an opportunity here to recap on the terminology
covered at the beginning of the lesson.

Lesson 3

Bow & Introductionsmins)

As repetition is important, use the same starting position as previous week and
recap on the Judo/Japanese terminology Rei (bow), Matte (stop) and Hajime (begin).
You can now add Sensei to the list of judo words.

Warm Up Gameg$omins)

Warm-up Game Ig Soot Tag

{GFNIAY3 Ay | aAGdAy3a LRAAGAZ2Y 6AGK KIYyRA
F@2AR 2NJ OF OK (GKS 20KSNJ LXII@8SNE o0& Y20AY

2 KSy OFdAKG GKS LX I &SN Ydzad LISNF2NY |

GAUK @2dz2NJ FN¥a yR NRttAy3d ol Ol 2y GKS Od
SEGSYRSR o6& IRRAy3 I olFlO16FNR oNBIF FIf
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Warm-up Game Z; Frog Tag
a2z@AWRdzyR 2y (KS
L I @SNBR® 2 KSy

A

gl
SELX 2aA0S SESNDAA

22N AY | '-FNEEI aljdz 4=
R GKS LIXI &SN Oy SE
i

t
S C
KIGd LINPY2GS SELX 2aAg@S

Warm-up Game 3; Bull-Dozer (back)

Ly LIANRBR aAd Ay GKS c“>

GKS adlF NI O2YYlFIyRX &2

LJt I-‘SNJ u2 0KS 2LJJ2aAd
YR o0l O1® ¢KAaA é

I Yy R fRBIAS fézl YR | N)Y

(0)]
L
Qx

Gymnastic Elementsnins)

50

Gymnastic Element & Cartwheel Jump

[ SENYyAY3 K2g (2 R2 OFNIgKSSta Oy 0SS YIRS
Ff NBF Reé KIFI@S Ay @2dzNJ R222d | aAy3d HyRStaG ¥
KFYR LRaAAGA2YAYy3T @2dz OFy ONBI (I S$KSSHINE &A
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Breakfalls (5mins)

Breakfall Game 1¢ Flip & Bang
¢CKAE& 3 YSKkSESNDA S IKA&-ORNBENATSRAGRG I & & Xzl
flryRAY3 LRAAGAZ2Y FNRBY | 2dzR2 UGKNRBg AYy | &

Push & Pull Gamesnins)

Push & Pull Game 4 Star Fish Pull
Ly 3aANRdzLJA 2F O NASR arl 6ayyBODESE&NA & INA QS
2N) GASR o0Sfd FyR GNB |yR LlzZf GKSANI FStf?2
GAGK 2NJ) gAGK2dzi FE22NJ YENJSNBAT 020K 2F (K
oasSad ¢KA&A Aa | ANBI @PSHRBRUzZAINS ESBHIONSB Y i K|
2T GUKS ottlyOSo

Ground Based Game@smins)

51

Ground Based GamedBull-Dozer (front)
CIOAy3a SIOK 20KSNJFYR GF1Ay3 o6Faaod 2dzR2 3

G2 GKS 2LJ32aAdS aARS 2F GKS YId4 dzaay3d 2dz
SESNDA&S (KS LJf Fe@SNARXZ 2y O2YYlFYyRX Ydzad Ll
af SSOSNBEMNRRI i20KS 20 KSNJ LI | @SN 2SN
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GroundBased Game 2 Rise and Stand

{OGFNIAY3 6AGK 2yS LIXIF@SNIfeAy3d 2y GKSANI ¥
A0FNI O2YYIFYR (KS LISNER2Yy 2y GKS o62aG02Y Yd
GFYyR dzlJd ¢KA& A& GKSYy SELI yRSR o0& té&Aay3d
-RR K2yRAYBX&aRYyf e fS3a -RydyPead ywRKANKSYE FN
Sy 02 dANY @S Bl \ORKAe23yA OF £ O2y i OG YR gAff az2y
Sa0FLAY3a G§SOKyAljdsSaod

- <

Throwing Gamegomins)

Throwing Game £, Tail Grab

Ly LI dz8BRYy By dzi dzLd LIASOSa 2F 2ftR oSftda o6l
2T GKSANI 6Stfix K2t RAy3 2yS &t SS@S GKS 20K
KAAKKSNI 2LIL2ySyiio ¢KAE SESNDODA&ASk3IAlIYS Sy0Oz
Y2@3SYSyYyl LIOHAYAKBNRBzy R (0SS G4IIAXE R al 22 NOWOER

0dzdiLR 12 h D2akKAO®
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Throwing Game %, Shoulder Tap
Ly LIANEBRZ 2yS LJ I &SN IN&E ‘ S\0S 27
LI & & NJTF MiB\ SIKRKIGy&RS Y dz E\\

dzy RENBEARS 27a@( && 224 RSN \\

LINBOA2dza SESNODA&SE GKA 3sa i
Fdzy RFYSy(Glfa 2F 2dzR22 GKS I C
I yAOS Y20SYSyi oydeAXSRD S2A

End of Lesson Bow

It is ni@ to say goodbye in the same way we said hello. You can line up your students
or as we prefer gather in a circle and always end the lesson with lots of positive
encouragement.

Lesson 4

Bow & Introductionsmins)

As repetition is important, use the same starting positiotihesprevious week and
recap on the Judo/Japanese terminology Rei (bow), Matte (stop) Hajime (begin) and
Sensei. You can now add Dojo to the list of judo words.

WarmUp Gamesgiomins)

53

Warm-up Game I Monkey Tag

a2z@Ay3a I NRdzyR 2y KI yRa
LJX I @SNB Ydzald I @2AR 2NJ
Ol dAK{G GKS LJ I @SN Ydz i
GKSY AyzL} LIINBAA2Y YIS

A,

¢2 3ASG TNBS a2yRaNSH K a0 )

Warm-up Game Z; Tail Tag

PAAYy3 Odzi dzLJ 2f R 2dzR2 oSt da YIS GrAata L
f 0 2NJ &KENEARYYIA yFINROYZ (iK2SY 50d Ot K A2&F
SOG ORrE t B2OND S a0 K I Jtel 23INSINg LIS 2 L
pl ABO2yRa BKAES Y20Ay3 | NRdzy R

N
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Warm-up Game 3; Shoulder Ball

Ly LIANEBRX S@OSNRB2YyS Kla F avltt olttT (KS
aK2dzf RSN gAGK (GKS oFlffx SFOK GFL) Aa ¢

G2 G0KS KALBAS® ¢KA&a SESNDA&ASKkIFYS A& RSarady
FdzyyRBly il fa 2F Y20SYSydao

Balance and Coordinatiq@mins)

Balance and Coordination 4 Mine Field
P'AAYy3 R2G&4 2N O2ySa 2y (GKS Fft22NE (GKS LX |
R203G& FyR o0dzYLIAYy3 Ayid2 SIOKY 2AdeKISNNE2 NUKME 3
ANBFG sl e 2F RSOStE2LIAYy3I GKS FdzyRIFIYSyidlt 2
SELI YR GKS 3IFYS &2dz Oy OFftf 2dzi + O2ft 2 dzN

O2NNBaLRyRAYy3 02f 2 dzNI
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Breakfalls (5mins)

Breakfall Game 1¢ Crouching Tiger

{lidzr G6Ay3 R2¢6y> dzaAy3a (GKS LI fYa 2F &2dzNJ K
YR LlzaK (GKSANI 2Ly Syid oFO1¢FNRad® LT Lz
ol O1 ®INEBRIE t ®

Push & Pull Gamesnins)

Push & Pull Game ¢ Swamp Pull

AAYy3 G2 LIASOSa 2F oS b SN 2y
0FO1 YR LI I &SN g2 ai NJ KSI
L F @ SNJ K2t Ra dGA3IKG 2y a 27
¢KS aidFyRAY3 LX I &SN &af 2 LILJ2
GKS YIG dzaAy3d 2ySI8SIHIKS LI @ W
L Fe@SNB (2 KF@S | {dz2Ny G SES
F2NJAYLINRPGAY3I IANRLIE N y3lKdg
GroundBased Gamea$omins)
GroundBased Game & Scorpion Tail
[@BAYy3 R2gy KSIR (2 F220 Ay | § ARRYY (KS 20
fAYS dzaAy3 2yte FSSio ¢KAA Aa | 3INBFHG GSI
0 K

S ANR dzyR®

Tt SEAOATAGE 2V
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GroundBased Game 2 Kesa Challenge

{GFNIAY3 feAayd KSIR (G2 G283z 2y GKS aidl NI
Fa Ll2aaroftsS FYyR GNB FyR (2 LAY GKS 20KSNJ
GKS LXF@8SNR gAff Fdziz2YFGdAOrtfte SyR dzLJ Ay
GANRL) dzy RSNJ 6 KS INXY FyR y2i I NRdzyR (KS K&

FRIILJiA GBS 2dzR2 o

Throwing Gamegomins)

56

Throwing Game & Heel Ball O Uchi
| SSt . IFftf h ! OKA Aa RSAA 3y

Y2@3SYSyd GFNBSG A0Syl NAR2O t Ay LI
aldlyRa ¢A0GK €£S3a FLINIL yR LI I C
A&ARS 2F (GUKSY®dP ¢KS 20GKSNJ LX | 2 I LI
f SmHS\NywSSy GKS fS3a yR KSS t 27FF
RSOI9%4 2h ! OKA DFNR £S3 Y20S O ¢ |

Throwing Game 2 Buddy Block

Ly 3aNRdzLJA 2F GKNBSZ LI IFT@8SNI2yS (GdzNya GKSA
0KS aSO2yR LI &SN tflF&SNJ GKNBS KIFa G2 GN
daSa LXFeSN)Gg2 (2 o6ft201 @ ¢CKA& A& | 3ANBI

ASYSNIf Y2@8SYSyid 2F @2dzNJ 2Ly Syided LGIQa |
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End of Lesson Bow

As before, say goodbymr the same way we said hello. You can line up your students
or as we prefer gather in a circle and always end the lesson with lots of positive

encouragement. There is also an opportunity here to recap the terminology covered
at the beginning of the lesson

Bow & Introductionsmins)

As repetition is important, use the same starting positiorihesprevious week and
recap on the Judo/Japanese terminology (@ew), Matte (stop) Hajime (begin)
Sensei and Dojo. You can now add Judoka to the list of judo words.

WarmUp Gameg.omins)

57

Warm-up Game I¢ Twin Jump Tag

Ly LIANEBEX SFOK LJXF@SNJ LXIFOSa GKSANI I Nya
KSY IaNBYIyR (2 | @d2AR 2NJ OF i OK GKS 23GKSNJ LJ
NARIS 6AGK GKSANI FNXYa YR 20KSNJ LJX I @ SNA
NAR3ISP ¢KA& 3I+HYS Oy 68 SELI YyRSR G2 AyOf
K2 LA Y3 Ry 3R $6F t2SdaAY LIA y &b 14 23 NGBNIAR deNI NS A v
O2y Gl Ol FYyR G4SFY@2N] @

O O Ca

Warm-up Game 2; Hot Spot

{GAYELI ANBRET GKS (g2 LAXLFTE@SNAR Y20S | NRdzyR i
GSLIAY3I 2y (KS Fi22N) RAalasz ¢gKSy GKS 021}
NE YR YIy2SdzNBE GKSANI 2LIRYySyd 2yi2 | K
L20 GKS@& XdAadl OGNRN) X adzOK a 3ASGGAy3 GKN
ESNOAaASkIlIYS KStLI RS@PSt 2L 6KS FdzyRIYSyil
Ffl yOSao

QX

O (fy
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Warm-up Game 3, Chain Tag

{GFNIOAY3I 6AGK (g2 LIS2LA S K2f RA
GNE FTYR OFGOK GKS 20GKSNJ LX &SN
1SSLIA 3ISGaGAYy3 ft2y3ISNP ¢KAa Aa
O22NRN¥WI (A

Balance and Coordinati@mins)

58

Balance and Coordination 4 Mine Field Sweep

{OFGGSNI I aStSOGA 6 & dzO K
4 Odzi dzLd oSt dax
F NRPdzy R GKS LX I @& |
LI I @SNB Ay (2 LI A A LJA (K

L F @ SNB Ydad Y29S
gAUK2dzi (2 dz0OKAyY 3
ézvvl-yR A& 3 A QBKS
L I @SNB KIF@S (2 a¢SSLI GKS 202S00a 2FF (KS

LA

ONBIlIGSa I aINBIG F220 a¢SSLIAY3A k Y2O0SYSyl
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Breakfalls (5mins)

Breakfall Game 1¢ Jump Circle

Ly | 3SOMONOILE @SNJ K2f Ra GKS aft SS@gSa 2
LI I @SN gAff 2dzYLJ FyR NROGFGS dzy At |
ANR dzy R dza ARy B3 R AONRKIB2Y F | Olf i d0 $ KEBLI YRSR
AY RAFTFSNBYG 1 y3dzr3Sa 6AyOft dzRAY3I WI LI ySa

[N

Push & Pull Gamesnins)

Push & Pull Game ¢ Monkey Run

hyS LISNaz2Yy flea 2y GKSANIolFOl FYyR GKS 20K
2y KS WEeRrdNe AyilHyOSed ¢KS LISNAR2Y feAay3a 2y
fFr1LISta FyR GKS Y2y(1Se NHzyySNJ adlkNIia (G2 Y2
GKSY +f2y3d DNBIG £83 SESNDA&S FyR 3aANBI

GroundBased Gamea$omins)

59

GroundBased Game & Roll & Catch

hyS LXF@SNI NRfta R2gy GKS YIi gKAES (GKS 2
OFiOK GKSY 0ST2NB (KS& NBIFIOK (G(KS SyRd ¢KS
dzaAy3d GKSANI 62Re& NFYGKSNI 0KIy 2dzad GKS Kl vy
FRGFy Gl 3So
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Ground Based Game@Arch Escape

[@AY3 Ay aYlftf 3IAINRdAzZIAXT LI IFOS Iy 202800 |6
IANR dzLJP | NODKAY3I GKSANEAKERZOAX RISWR NBEINREEI 28 @
NBLI I OS | 620S 2LJJ2aA0S aK2dNIRSNI F 2IND (i KRE2 g/
fAYySed ¢KA& 3 YSKSESNDOA&S A& 3IANBFG F2N LN
Throwing Gamegomins)

Throwing Game & KneeTag

{GNIA3IKG 3FLYS 2F G133 ¢gKSyYy Ol dZAKG &2dz Ydza
NAIKG 1ySS dzLJ 2NJ €t STlU (1ySS dzldd ¢2 3IShG FTNB
AAYLEX S GKNRg Y20SYSyid RSLISYRAYy3a 2y @&2dzNJ L
Y2OSYSKOGZ1INBY R26y ! OKA al il Y2@0SYSyid I yR
Y2@0SYSyGd ¢KA& Aa | AINBFG 2L NIdzyAde G2

20KSNJ LI | @ SNIFGZ fLang OG A0S

0 NB I

60
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Throwing Game & Battle Belts

PAAYy3 GKS LIXIF@8SNR 2¢y o0SftGaz GKS LI I &SNE

dzLJ F'yR f22aSy akK2dzZ RSNEX I NXax gNRAI |

SELI yRSR o0& A RINMEOR de®ASy LI 28K & WEBNB lyai S & A
G2 G0KS 0GFNBSG 3INEPdzLI®

End of Lesson Bow

61

As before, say goodbye in the same way we said hello. You can line up your students
or as we prefer gather in a circle and always end the lesson with lots of positive

encouragementThere is also an opportunity here to recap on the terminology
covered at the beginning of the lesson.

This ends our 5 week lesson plargthe casual approach
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Sample Lesson PlangZhe structured approach

For the structured approachve will aim to introduce the judo elements, such as brélls,
ground techniques and throwing techniques in a more direct manner. We will still use some
playful activities for warmupsnovement patterns and flexibility elements and will aim to

link these elements to the techniques being covered in each lesson.

Five Week Lesson Plan

Lesson 1

Bow & Introductionsmins)

LiQa AYLERNIFy(d G2 Ay coRRydaOifs vénkesrly stagd 2 F 2d
and how to properly address the coach. It is a personal preference of some

experienced adapted judo coaches with ASD students, to start their lesson and bow

in a circle (in a circle, everyone is equal). Of cqyse canstart your lesson in a line

if you so choose. During the bow and introduction stage, it is an ideal time to

introduce some Japanese terminology such as Rei (bow) and Matte (stop).

Warm-Up Games$15mins)

For the structured approach, it is advisabdeuse the warrmup as a building block
for the techniques you are planning to introduce in lesson one. For lesson one, we
will be introducing breafalls, O Soto Gari and Mune Gatame.

Warm-up Game Ig Scoot Tag

{OGFNIAY3T Ay | AAGORTI0 LRV AGKS vy NRA dRR KE Iy BR
F@2AR 2NJ OF iOK (KS 20KSNJ LXII&@8SNER o0& Y20AYyY
2 KSy OFdAKG GKS LX I &SN YdzAd LISNF2NY |y dzy
GAGK @2dzNJ FNX¥a YR NRftOjvV® o0KD3 S¥ESHNRSAS
SEGSYRSR o0& FRRAY3 | oFO0O16FNR ONBF] Tt
aSS ftSaazy LIy m fSaazy ouvo

Warm-up Game Z; Roll & Catch

hyS LXF@SNI NRfta R2gy GKS YIG gKAES (GKS 2
OI0DK GKSY 0ST¥T2NB (KS& NBFOK (KS SyR® ¢KS (
dza Ay 3 GKSANI 02 RRRINIRIGKIS N KIAKE yS y2Qi2adaNI iKSSa 6 2

FRGFYyGlF3ASd 60F2NI I @Aadzrf aSS tSaazy LI Iy
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Warm-up Game 3; Heel Ball O Soto

| SSt .ttt h {202 A& RSaA3aySR (2 AyiGaNRRdzOS
tf @SN 2yS ad0lyRa aAODKIES2¥ I LIOKRIY SI KK 18IS
tfF@SN) Gg2 Attt | LILINRPFOK o0& K2LILAYy3 2y 2y
Y20A2yT KSSt GKS olftft 2FF (KS O2ySo ¢KAA
FYR o6FO1 6 NR RNARQGSW lofF2mJ &t SPAAYZA ho@aSS fSa

Gymnastic Elementsnins)

Gymnastic elements 1 Tumbles
Forward and backward tumblesassess ability and assist where needed

Ukemi (brealallg) Gmins)

Ukemi exercise & Backward breakfalls

In simple terms, explain the function and importance of bréslls in Judo.

Demonstrate a simple backward bretl from a sitting position. Pay particular

attention to tucking the chin intdhe chest to avoid bangintipe head on the tatami.

Allow the nav students to try this exercise by themselves while you observe.

t 2AA0A0St& YIS Fyeg O2NNBOlGA2ya GKFG ySSR

Safety Mat Exerciggnmins)

Safety Mat Exercise 4 Skip & Fall

LY LIANRBR YR Ay I &&EI
GAYS alALl aARSgl&a 0
SESNDAA&S G2 KStLI GKS addzR
(KS fSaazyd o0F2N GAmdzpt a

c
A
wn

GroundTechniques10mins)

63

Ground Technique & Mune Gatame(chest hold)

Referring back to the warrap exercise at the start of the lesson, the coach can
explain the importance of using the body to control the hold. Every coach has their
own way of showing Mune Gatame. For this lesson and our target gitagp
recommended that the hold is introduced $mall parts to begin and put together to
finish. This part of the lesson could include a little ground wrestling to practice the
new hold.
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Throwing Techniqu@omins)

Throwing Technique & O Soto Gari

Rekrring back to the earlierwarrdzL) SESNODA &S a1 §St . | £ ¢
demonstrate O Soto Gari and then break it down into small parts. It is important to
stress each element starting with grips, leaning overgheulder to view the gap

and break the balance and sweeping the leg through (as if heeling the ball). This part
of the lesson can end with the new students practicing and throwing the coach(s) in
static @ moving positions.

End of Lesson Bow

End the leson the same way you started it, either in a circle or in a line. Always end
the lesson with lots of positive encouragement. There is also an opportunity here to
recap the terminology covered at the beginning of the lesson.

Lesson 2

Bow &lIntroduction(smins)

As repetition is important, use the same starting positiohesprevious week and
recap on the Judo/Japanese terminology Rei (bow) and Matte (stop). At this stage
you can introduce Hajime (begin) tive list of judo words.

WarmUp Gamesi15mins)
For lesson two, we will be introducing, O Uchi Gari and Yoko Shiho Gatame.

Warm-up Game I Roll and Bang Tag

0K

A simple tag gamehereS | OK LJ F @ SNJ Ydzald | @2AR 2NJ Ol GO
Y2@QAY3 | NRdzy R (KS (F (vI2Y0M 20y |2 KaS|yA LAWAdyTK«2 d
Ydzald 32 R2¢6y 2y GKSANI KIYR FYR 1ySSaod ¢2

GKS 2GKSNJ L) I eENI 2PBRRNYL2PREAANBEF §SS Ay

Warm-up Game &; Dog & Bone

PAAY3 | oSt @A VHKSE2 ORYSHSF LI @SN 2y S
FYR NBGONARSGS GKS o02yS FTNRY LI | N 2y So
AYGSNI OGA2y IWR ¥2 NS WSYSH 28 AGfNRadz 6 T2 NJ |
f Saazy HOLOOD
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Warm-up Game 3, Heel Ball O Uchi

| SS¢ h ! OKA Aa RSA&A Iy SRR diRY Wil NP RNBEOSS
SR AY LI ANRBRZI 2yS LXF&@SNI aidlyRa gAl
S 2F (KSY® ¢KS 20$KSNJ LI-dRENS KfF a (2
& IyR KSSt GKS hol'fGKA2 TOFF NIRK & SO yYSdd
- N@or aRibLial @@ tesson plan 1 lesson 4)

et N
R R

Q1

Gymnastic Elementsnins)

Gymnastic elements & Forward Rolls

Forward rolls are an essential skill for judo players to learn and master. However, for
some they can be a little difficulfThe pactidng of these rolls can be started on a
tumbling mat or a thicker safety/crash mat until the skill level is safe enough to
perform on the tatami. A gym ball can be a useful tool to assist in the learning and
practice of rolling. As always, assess ability and assist where needed.

Ukemi (breakfal)sGmins)

Ukemi exercise & Backward breakfalls

Recap and practice the same backward bredkmovements from lesson 1.
Sometimes learning bredklls can be a little boring and arduous. There is always an
opportunity to make this exercise a bit moeejoyable andfun and at the same

time add some other learnings to the procedure. For example, while practicing
breakfalls as a group the coach can add counting out loud to the exercise. This is an
opportunity to teach counting in Japanese up to fivestart. Other students in the

group may also know a different language in which to teach the group. This makes
the whole exercise a much more enjoyable experience and interaction.

Safety Mat Exercig@nins)

65

Safety Mat Exercise ¢ Hop and throw

To help recap on the throwing technique O Soto Gari, that was introduced in lesson
1. Player one will stand with their back to the safety naaitithe next player in line

will hop to their side and execute an O Soto Gari. Player two will then stand at the
safety mat for the next player to take their turn at throwing. This exercise will allow
each player to recap the throwing technique frahe last lesson and practice being
thrown / landing in safety.
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GroundTechniquesi0mins)

Ground Technique & Yoko Shiho Gataméside fourcorner hold)

Recap orthe last lesson hold, Mune Gatanieefore introducing the new hold Yoko
Shiho GatameThe transition between these two holds is quite small, making it ideal
to work from one position to the next. If you over emphases the holding of the leg in
Yoko Shiho Gatame it will make it easier for the students to remember next time. For
example, ifyou tell the students that Yoko Shiho Gatame (hold 2) is the same as

adzy S DIl YS 6K2fR Mo SEOSLII aF2N GKS tS83¢

especially if you make a big gesture of holding the leg. This part of the lesson could
include a littleground wredling to practice the new hold.

Throwing Techniqu@omins)

Throwing Technique & O Uchi Gari

Referring back to the earlier wardzlL) SESNODA &S a1 §St . | £ ¢
demonstrate O Uchi Gaaind then break it down into small parts. It is important to
stress each element starting with grips, breaking of balance and hooking the leg
through and around (as if heeling the ball). This part of the lesson can end with the
new studens practicing andhrowing the coach(s) in static or moving positions.

End of Lesson Bow
End the lesson the same way you started it, either in a circle or in a line. Always end

the lesson with lots of positive encouragement. There is also an opportunity here to
recap the terminology covered at the beginning of the lesson.

Lessor3

Bow & Introductionsmins)
As repetition is important, use the same starting positiorihesprevious week and

recap on the Judo/Japanese terminology Rei, Matte and Hajime. At this gtage
can introduce Sensei tihe list of judo words.

WarmUp Gamesgi15mins)

For lesson three, we will be introducing, De Ashi Barai and Kesa Gatame (Kuzure)
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Warm-up Game I Line Tag

PaAy3 GKS ftAYySa Ay GKS 22AyadalE RRSYYI yR:
-ff RANBOGAz2ya G2 Gl 3
KS a6SSLIAY3 LINI OGAOS

I ONRP&da (GKS tAySa Ay |
AY LINBLI NFGA2Y F2N G
tftrry m fSaazy wmo

Warm-up Game Z; Kesa Challenge

{GF NODAVIER fRRAYIER &S 2y GKS adk NI O2YYlLyYyR St
Fa Ll2aaroftsS FYyR GNB FyR (2 LAY GKS 20KSNJ
GKS LIXIF&@8SNR gAff |dziz2YFrGAOrtte SyR dzLd Ay
G2 3ANRAL ¥zyREgRI RS FNRPdzyR GKS KSFER® O0F2NJ |
nuo

Warm-up Game 3; Road Sweeper
PaAAYy3a GFAfAa YR O2NNBalLRyRAy3a O2f 2dzNJ 6Sft
O2f 2dzNJ GFAf (2 GKS O2NNBOUG O2y @IzNI yaR RISSPT it

NAIKG ag$s SLJAYEI alAftad ¢KAA A& F IAINBLFG Fd
Y2@BSYSy OF2NI I @GAadzt &aSS tSaazy LX Iy
Gymnastic/Ukemiomins)

Gymnastic elements & Rolling Breakfalls

Ly G NP RdzOAIYEX 5 NMIBIYiW2 I 88400 St SYSyda Aa | OSSN
d0dzRSyida o0SOldzaS GKSe& KI &S 1t NENI Rl AGRSY Lity9
Gdzvyof Sa yR NRtfad 5SY2yaidNI i§FIddaopt $a iy
SINI &I B8 @8 OK Ydz60 R8I YIi2a d&AN) @KS &k FS(8

A

e
¢lha tgleasz raasSaa IyR Faarad ogKSNB ySSRS

GroundTechniquesi0mins)

67

Ground Technique & Kuzure Kesa Gatamémodified scarf hold)

WSFSNNAY3I o6F O] -diL?2 FGt KRS DIYNREBYRIKAIGMB §ISHKS
Y dzZI dzNB Yéal DIFdlIYS®d 'fgl&da NBYSYOSNI G2 oN
FYR GKSYy Lidzi GKSY {2 BiSpakddiNd lassdn couldyntldd& & ! &
a little ground wreting to practice the new hold.

t £ SFag 20y 5®BIY DFGFYS A& || LINBKAOGAGSR | OGA 2\
dzy RdzS LINK&aadz2NE (G2 GKS ySOl 2F (GKS LX I &SNJ
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Throwing Techniqu@omins)

Throwing Technique &, De Ashi Barai

PaAY 3 GNKS SOk gSENSINDOA &S aw2lF R a6SSLISNE F2NJ
Y2@0SYSyida 2F 5SS ! AKA . FNIA® wSYSYOGSNI G2 a
Ay G2 aYilidimportaht MIStéess each element starting with grips, breaking of

balance and swag@ng the leg across (as if sweeping the belt bits). This part of the

lesson can end with the new students practicing and throwing the coach(s) in static

or moving positions.

End of Lesson Bow

End the lesson the same way you started it, either in a aircie a line. Always end
the lesson with lots of positive encouragement. There is also an opportunity here to
recap the terminology covered at the beginning of the lesson.

Lesson 4

Bow & Introductionsmins)

Using the same starting position as previous weeks, recap on the Judo/Japanese
terminology Rei, Matte, Hajime and Sensei. At this stgge can introduce Dojo to
the list of judo words.

WarmUp Gameg5smins)

68

For lesson four, we will be introducing, OgBband Tate Shiho Gatame

Warm-up Game X Tail Tag

PAAY3 Odzi dzLlJ 2f R 2dzR2 o0Sfda YIF{1S GrAata L
GKS 2dzR2 06Sf U 2N &KENEAAYYIA yFINROY2 GIiK2SY 500 O K A2EF
FYR GKS 202300 S\Ng (T2 NO2SH{OKO0G a Ylye 2G4KS
' ALISOA-MmERpl ABO2YyRaAD 0F2NI I QPAadzat asSsS f

Warm-up Game Z; Bull Dozer

CrOAy3 SIOK 20KSNE GF{1{Ay3 oFaArxd 2dzR2 3INRL
G2KSH 2LIL2aAGS aARS REINNIK S WR (] WS yd® @Hz4SIE L
SESNDOA&SET GKS LXIFeSNARZ 2y O2YYlIyYyRSZ Ydzaid L
IANRLI G2 GNB (2 NRff GKS 20KSNJ LJX &SN 28SN
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Warm-up Game 3; Tail Grab
Ly LJ ANE -tzIRLIEZZ ® F B R O @20/t aLJxoldel S\NJ &aiodz01 a G
o0l 2F GKSANJI 6StfGxX K2t RAy3a 2yS &t SS@S (K
KAARKBIRIYSYyiod ¢KAE SESNDA&ASKkIFYS SyO02dzNI 3¢
Y2@BSYSYy (G L) dza GKS NBIFIOKAY3 I NRdzyRzZLIKS 41 A
Y2@0SYSyG G2 h D2aKA® o0F2N | @GAradadt asSsS f

(0

Gymnastic/Ukeniiomins)

Gymnasticelements 1¢ Rolling Brealfalls

wOI LI FyR LINBIGGAZOSA YoNSS I8 YYVIIKESII A D SEsaxByd a
5SY2yaiNI(iS Gdzvoft Sa I yRI NRd f1ad 66 &§K2 NEBS I R
aiEEsS 021 OK YIe 2L (2 dzas ddzyot@ arlk da 2
I I

foleas aasSa YR darald 6KSNBE ySSRSRo

ax
ax

GroundTechniquesi0mins)

Ground Technique & Tate Shiho Gatame

5SY2yai0NI 0SS (KS KofRf6FLasd NEXKZFOoONIG¥SoNB
avyrtf LINLa G2 aGFNIG FyR GKSy Lldzi GKSY (2
RSY2YAaGNI GAYy3T GKAA K2t ANEK RR\SASE 3B N RiIS2
2T (KSAMNOGE R (ISYWBt X GKSYy (ySSt R246y FyR |
LINE @S yFiNGR YIIFNRA Yy I (22 YdzOK ¢gSAIKG 2y dzl A A
this part of the lesson could include a little ground vitieg to practice the new

hold.

Throwing Technigu@anmins)

Throwing Technique &, O Goshi

PaAy3 GKS -dBINSEASNDAGENNa ¢ Af DNIo6é& F2NJ NBF
Y2@3SYSyGa 2F h D2aKA®d® wSYSYOSNI G2 akKz2g Al
avyl ff Itisimpaiiadtd stress each element startimith grips, breaking of

balance and bending the knees for the lift. This part of the lesson can end with the

new students practicing and throwing the coach(s) in static or moving positions.

End of Lesson Bow
End the lesson the same way you started it, either in a circle or in a line. Always end

the lesson with lots of positive encouragement. There is also an opportunity here to
recap the terminology covered at the beginning of the lesson.
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Lesson 5

Bow & Introductionsmins)
Using the same starting position as previous weeks, recap on the Judo/Japanese

terminology Rei, Matte, Hajime, Sensei and Dojo. As this is the final lesson in the set
youmay consider doing a small terminology test or exercise.

WarmUp Gamesismins)
For lesson five, we will be introducing, Ippon Seage and basic hold escape

Warm-up Exercise ;, Battle Belts

PaAy3 e2dzN) 2y o0Stihaz e2dz Oy adl NI oe& o4l
AaK2dzf RSNEZ | NXYAZX gNARaAGA YR FTAYFASNBAGD ¢KSYy
¢KS LI OS YR AyiliSyaAaue OFly 6S AYONBIasSr |

ax

888542y LXIY m 6881 po

Warm-up Exercise 2 Arch Escape

[@AYy3 Ay avYlftf 3INRdzZLJAZ LX I OS Iy 262S00G o
IANRdzLIJP | NOKAY3I GKSANI ol O1 I yiRk2SBIBEOKA Y AR2 @
NB LIAK O SORRSLILR SR B EE RSN F2NJ 6KS -MSEBESI GWISNER Y
R2gy G(G(KS tAySo ¢KA& I YSKkSESNDOAAS Aa 3INBL
Gradz f asSS tfSaazy LXIFy m 6SS{1 po

Warm-up Exercise & Shoulder Tap

Ly LIANRBRI 2yS LJ I &SN BRNK BIS NI K8 ViRESSH QBNIF NE
G2 GF L) G§KS dzy RS NBA RXK 220F RISKNSD 20 (KKA SINJ SLEf SFNSOSING ¢
KS FdzyRFYSyllfta 2F 2dzR2 Y20SYSyd LI dza (K
K2 dzf RSNJ AdiLJI I 2 ALOSLIDFIA {BGHERINI 8-S DAt Saazy LI |

Q¢

Ukemi Practiceomins)

Throwing and Ukemi Practice {Kneel Tag
PaAy3 | aAyYLXS 3FYS 2F (G413 (2 RBWSLIROSYE®
I yAOS gl & (2 3SG GKS 3INRdzL) ¢2NJ Ay3a (23S
A0KSRdzZ S® ¢KS &adddzRSyida Y2@0S I NRdzyR GKS {l
SardylriSR OF §OKSNW

2 KSy OFdAK{O @&2dz Ydzald 1y SSt MIK DI NASSzAdzILII22
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1YySS dzldd ¢2 3ISH FTNBS:E 2yS 2F (KS 20KSNJ LIX
Y2PSYSYyi(l RSLISYRAYyZA PYySBadZRRPAWFNBBKIhiIgSEA
R2gy ! OKA al Gl GKNRg | yiRKNBSHF® ¢ KASES ARR gly oh
2LILIR NI dzyAde (G2 GNB RAFTFSNBYUG GKNBg Y20SYS

ONBHHEtad 6F2N I @Aradadt asSsS tSaazy LAY

GroundTechniquesi0mins)

Ground Technique & Basic Hold Escape

CNRY LINBGZA2dza f Saa2y08 NS KNERRZAINY@BNI| R

021 OK gAff AYGNRRdzOS | oFaAaA0O GaoNARR3IAS g

iKS S NIAKSBESNRK &S 2 Fi ka9 NIINKS @Aa20dza 8S& £ §/TRNY/

GKS 021 OK gAff RSY2yadNIdS | LINBGA2dzat @

RSY2yaidNI S GKS ONAR3IS FyR GéArald Saol LISo

avyrFftf LING& (2 aidl NI FyR 8KSySBidefithel KSY
lesson could include a little ground wiksg to practice hold and escape
movements.

Throwing Techniqu@omins)

Throwing Technique &, Ippon Seoinage

PaAY3d GKS -dUIINSBESND A8 NNVa { K2dzZf RSNI ¢ LI¥E  F2NJ
Y2OSYSY imp pFH{BRMSYSYOo SN (12 aK2g AdG Ay ¥Fdzf

Ay (2 avYiti$ ifmportaht MIStéess each element starting with grips, breaking of
balance and bending thienees for the lift. This part of the lesson can end with the
new students practicing and throwing the coach(s) in static or moving positions.

End of Lesson Bow
End the lesson the same way you started it, either in a circle or in a line. Always end
the lesson with lots of positive encouragement. There is also an opportunity here to

recap the terminology covered at the beginning of the lesson.

This ends our Bveek lesson plan 2 the structured approach
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Coaching Guidelines for people with ASD

72

In previous sections of this chapieve have looked at the preparation of the venue

& equipment, we have looked at the assessment of our new ASD student group and
some samm lesson plans based on stude@iteeds. Now we will look at some

practical adaptive coaching advice and guidelines that will help you develop yourself
and your students.

The Coach

What is required to be a successful adaptive judo coach?

Apart from the obvious of having a personal backond in Judo,timakes sense that

an adaptive judo coach would have basic knowledge of a range of different abilities
and disabilities. It would also make sense that adaptive judo coaches would know
and practice a broad range of teaching methods and temrhtyles.

These skills and knowledge ensure that the coach can best serve the needs and
aspirations of their students. This coughe@ith enthusiasm and passion is the recipe
for a successful adaptive judo coach and happy and motivated students.

TheStudent

How can an ASD judo student benefit from judo and a successful adaptive judo
coach?

A well trained, skilled and knowledgeable adaptive judo coach can make a huge
differencein the life of an ASD judo student, not only in the dojo but in everydeay li

“

WdzR23> fA1S Y2adG YIFENIAFE NG GeLlS aLkRNIiax

with or without ASD to learn how to respect rulesi\dhow to respect others and
themselves. These rules bring with them, structure and consistency, which is
essental for people with ASD.

There are obvious physical health benefits associated wittpaggical activity
which includemproved ardiovasculafitness,muscletone andflexibility. Thereare
alsojudo specificphysicahealthbenefitssuchasimprovedbalance coordination
andorientationin space We cannotforget the mentalhealthbenefitswhichinclude
improvedSelfesteem,personalconfidence communicationskillsand most
importantly, socialinteraction,integrationandinclusion.
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Communication Styles

Communication is the main factor the success of any interaction; howeykow
we communicate can vary greatly from student to student depending on their ability
and mode of communication.

We can make a distinctidmetweenverbal and norverbal communication. In other
words:

Communication

All coacheseedto utilise the widespossible range of communication methods.
Every human being wants to:

1 Communicate
1 Learn

1 Help

1 Play

ASD judoka need help with thiie Judo teachemustadapt the communication

level to the situation. This can be done by using various styles of communication. For
example: if a judoka is unable to make contact or talk, then try to make contact by
mirroring and making happy, soft sounds. Then, try to make physical contact, still
making quiet sounds. As soon as that works, move to talk in combination with
visuals/pictographs and physical guidance.

This is all described in one paragraph but may take weessthms, or even years to
achieve.
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Communication Level, intellectual and social

This paragraph discusses the communication level of the ASD judoka. We can
distinguish two levels:

1 Intellectual age
1 Social age

(note that theactualage of the judoka is not a parameter here)

Intellectual age

ASD judoka with an intellectual disability can in general be classified by their

intellectual age. In the case of a-gdar old judoka with an intellectual age Bfyou

will therefore communicate witthem on the level of a #ear old. But there is a trap

here: even though the judoka may haveiatellectualage of 7, they may bsocially

on par with their real age because various abilities often develop asynchstyn

¢tKAad A& OFffSR I GRAAKIFINX2YA2dza LINRFAL ShH
example when the person engages in a pleasant session of small talk, but then

suddenly panics when the subject switches to how he will travel to the next event.

We must therefore take care to communicate with the judoka on the proper level.
Nothing is worse than being talked down to because you do not understand
something (yet) or worse: because peopiiek you do not understand something.

Everyone wants tcommunicate, howeveisometimes the ASD judoka does not

know how to communicate yet. The Judo teacher must make sure to utilise the same
level of communication as the judoka. At the same time, the judo teacher must
encourage and challenge the judoka to e, to climb the communication ladder
together: from not talking to making sounds to full conversations.

In a group

So how can all this be done whilst also trying to teach the rest of your Judo class?
Obviously, that is not straightforward, or easyu¥Yoay need to have a oren-one
session with the ASD judoka while the class rages on behind you.

In an ideal situationiyou will have multiple (but at least two) judo teachers and some
assistants. One of the teachers can handle th@il sessions, whilehe assistants
handle the remainder of the class, directed by the other teacher. Doing all this on
your own is a challenge at best (although it can be done, with good assistants).
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For some ASD studentsis not necessary to work with them for the entire lesson.

Depending on the individual students, a full lesson time is too much and for others

AGQa y20G Sy2dzZaKe 2KFG @2dz Oy R2 A&asx TANER
the lesson, and leavie judoka to process the information. First of all, this gives

them some time to absorb what just happened, and secandill allow them to

watch what the other judoka in the class are doing and when ready, to join the

assignment.

Try to use othejudoka to encourage them into the play. This may not work
immediately but if it does, see how they perform and, if necessary, adjust the rules
of the play.

Enlisting the help of another judoka to help you demonstrate a technique, exercise
or game, helps yo but also helps build confidence and setteem for that judoka.

It may also lead to the use of a buddy system which encourages the pairing of the
ASD judoka with another judoka who is eager to help.

Behaviour during lessons

Sometimes we see people WIASD act in a repetitive manner, for example sitting
down and moving the body back and forth, humming or flapping hands. There are
many variations to this but it usually means the judoka is overstimulated and tries to
block external input. This behavioigrcalledstimming

Look at it this way: The input that people with ASD receive is often unreliable or
distorted because the regular input filtering that a nedypical brain does on a
routine basis is not working properly. A lot of input that is uncanssly ignored by a
neuro-typical person arrives unfiltered into the brain of a person with ASD and
therefore must be processed. There may be many issues with this information:

1 Some information does not come in at all

1 Some information comes in too strong

1 Some information comes in disturbed

1 ..andit can also be thanyinformation is too much

All this makes it very hard to interpret the world, especially if you also have a brain
that doesn't put two and two together and is suspicious of whatever comes in.
person with ASD is constantly busy putting an incomplete puzzle together.
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So when a judoka is stimming, please let them continue. If their stimiming
distracting the rest of the group, just explain what is happening and how they can
help you not to be distracted.

Providing structure to judoka with ASD

76

Most people with ASD like structure, because this makes solving puzzles, described
earlier, easie

Here we use th® Ws:

The 5Ws are like a recipe
There are 5Ws but there is also anHtbw,

When all the 5 Ware covered, the recipe is complete and this makes life for the
2dzR2 11+ YdzOK SIF&ASNXY C2NJ SEFYLX S5 6KSy
(who) must practicappon seoi hagéwhat), by makinduzushiand putting his bicep

ezd

dzy RSNJ GKS | NXYLAG 2F WAY FYyR GdzNYyAy3 KAa o

gake(how) in the middle of theatami (where) afterhajime(when).

Note that thewhy is implicit you came to the dojo to learn Judo, and it is not
necessary to explain this. Howevesometimes the student still needs to be
reminded of the fact.

Only when the relationship between teacher and student is solid and the student
feels safe and at ease, it is time to try and loosen up some structure. Fancest

one can intentionally forget to mention one or two of the 5 Ws and see what
happens. In many casdbe Judoka with ASD is so used to the structure during your
lessons that he will now fill in the blanks for himself. So actuatiy he is capable of
creating his own structure and it becomes unnecessary to cover all 5 Ws.
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Breaking it down

Often, explaining the whole process of a specific technique is too much for an ASD
judoka. Breakinghe technique down into easy to understand parts is a common
approach among judo teachers for all judoka but vepérticularly well for students
with ASD.

Opendoor approach

Sometimes a judoka enters the dojo in a sad mood. People with ASD cangedsily
stuck in such a mood and become unable to do anything else. What we all want is to
help that judoka improve their mood and start enjoying their experievicaking

part in the lesson. In this instance, you can then use the metaphor: "You are sad, but
we now close the door on your sadness, and we will open the door to jindoent

is happiness".

You will find that sometimes, you can help to close the first door, but the second
door will not open. If that happens, you can gain the assistance of opeuofother
students or one of your assistants to open that second door and help the judoka into
the lesson. In 99% of the cas#ss approach will work.

Teaching Styles

77

There are many different kinds of teaching styles that are used in everydaydife.
all of them are suitable for teaching judo, but there are traits in each style that can
be adapted or used depending on the needs of the students. In a lot of,¢thse
teaching style adopted by some judo teachisrgery closely related to their
character, and we should certainly not attempt to move too far away from this.

Role and attitude of the teacher

The task of a teacher is much more than guiding the judoka towards competition. It
is adifficult and complicated job. The true task is to help the judoka to reach their
true potential and perform better in their personal life.

A teacher has to deal with several aspects:

1 The wishes and expectations of the athletes, parents and teacher

1 The pasibilities of the athletes, the environment, the organisation
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Leadership insights

A Judo leader is someone who can direct, motivate, g@ddmanage not only a

group but also the individual. Great leaders can develop social growth and motivate
judoka to reach high goals in Judo, social, motoric and cognitive skills.

¢tKS GSNXY bt SIRSNAKALI adeftSab NBT&HB G2 |
NEBflGA2YaKALID ! OO2NRAYy3I (G2 tNRFTFSA&a2NJ CASR
personality and is therefore relatively fixed.

The leadership adopted should therefore be the one with which the leader is most
comfortable. We will discuss some teaship styles in this section.

Authoritarian Style

This Leadership Style is characterised by a leader who makes all the decisions and
passes the directives to subordinates who are expected to carry these out under
very close supervision.

Pros

1 It provides direction, and no decisions have to be made. They simply have to
0S OFNNASR 2dzi® aDS2NBS L SIaS airid R2¢
instruction. Many people with ASD like this, because it is simple and clear.

1 Itrelieves pressure because it is@asy assignment, a person with ASD can
just focus on the task, instead of worrying about other things.

1 It coversthe structure, and a lot of people with ASD need structure,
foremost.

1 It discourages individual input. People are not encouragegtoav in their
social skills and think for themselves.

1 It hurts morak because a person does not have the chance to decide for
themself, they may lose interest in becoming better.

DemocraticStyle

The Demaocratic style is characterised by a structured but cooperative approach to
decision making. It focuses on group relationships and sensitivity to the people in the
organisation. Thisype of leadership style fosters professional competence.
Supervision is minimal as individuals take the responsibility for their behaviour.
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Pros

Y It encourages people to share their thoughts and in doing so are getting
more involved in the process.

f A person with ASD can take more chaofj¢éheir development. But note
that this is not what some judoka may be looking for.

Cons

1 Opinions canlesh; this can provoke unnecessary friction and frustration
for people with ASD. Often, choosing a side under group pressure can
invoke stress in a judoka.

CoachingStyle

This Leadership Style is characterised by a leader who frees the potapadity of
judokafor the best possible result. The leader encouratheslearning of the clients
during their tasks. Note that one needs a stremjed and extremely flexible
teacher to run a class this way.

Pros
1 Feeling secure and positive. Peoplelfmvolved and taken camf, so they

will give their best, if so inclined.

1 Empowerment, a person with ASD gets the possibility to evolve and grow.

Cons

1 The empowerment can backfire. The lack of structure can lead to failure.
Especially immature arndeveloped judoka may be unable to handle the lack
of guidance.

1 The emotional impact from the teacher can be too much to handle and can
make a person with ASD cocoon himself.

T [ 221Ay3 FTNRBY |y 20aSNBSNRa adl yRLERAY(Z
disorganised. Note that, even though it may work with a particular group, it
R2SayQi aaStté gStftsx SalLISOAlLtte (G2 2yf
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LaisseZ-aire Style

This leadership style is quite the opposite of the authoritarian style. There seems to
be an absence of any real leadership. Everyone seems to be free to do as they
please. This styldistinguishes itseffrom other styles by the presence of a natural
leacer.

Natural leaders earn their respeftbm the group through knowledge, insight and
behaviour. Natural leaders are not appointed, responsible or even fixed in one
person.

Pros

1 It encourages personal growth and innovation. People with ASD who are
able © be in control of structure can train se@fficient to get better.

Cons

1 Because of the lack of structure and guidance, training may standstill and
there will be no growth. This can lead to stress.

So which one to choose?

As we can see, there are madifferent leadership styles. When reading this, one
may have noticed that every style will have its own merits.

Being autocratic or democratic is the common way of thinking about leadership.
Autocratic leaders depend on their authority and the powerttb@ames from
occupying a high position (degree). Democratic leaders depend on abilities,
participative problem solving and decistamaking. Being only autocratic or
democratic usually limits one's effectiveness as a leader. However, there is an
alternativestyle, that which is adopted bysituational leader

Situational Style

80

Situational leadersanadapt their leadership style to fit their followers atite
situations in which they are working.

This means that a teacher may teach three judoka in tloeapletely different
styles.

Each situation presents its own operational definition and description. Coaching
provides many different scenarios in which leaders emerge in various situations and
positions.
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Pros

1 Every judoka receives teaching in the style that suits him most, so results
are maximised.
Cons
1 It takes a lot of energy, flexibility, experience and insight from the teacher

to make this a success.

1 It may be confusing for the judoka: "why clae do this and not me?"

Situational style needs three basic skKills:

Flexibility: Using a variety of leadership styles comfortably
Observation ¢2 RSUSNNYAYS YR NBO23ayAasS 20KSN
support.

Communication Opening up communicain and reaching agreements about
the best way to work together.

Help made to measure

Look at how you can help the judoka, look to see in what areas you can make your
judoka grow: physically, standing up for oneself, conquering fears, physical
condition,losing weight, being more social, learning humour, recognising boundaries
and many other things.

The difficult question is: How do you do thiBtere is no cleacut way, method or
manual for this. We can only give some examples:

A good start is thathe judoka trusts you and you are on the same communicative
level. For all the things mentioned above, you need to test the limits of the judoka.
Push beyond them, not too much of course.

Be bold, dare to push your students. Apologise if you went toaridrhave upset

the judoka, explain what you were doing and why, but keep pushing those
boundaries. This is a slow process that sometimes can take years, after which you
can start working on other things:

9 Physical condition and/or losing weightMany diffeent types of play and Judo
games like randori will make the body stronger and fitter. Keep your lessons
active and fun, so that the judoka remains busy at all times, and make him move
from intrinsic motivation.
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i1 Standing up for oneself and recognising boundari@$ere are many ways to do
randori, apart from nevaza and tachvazap , 2dz Oly LJX & daYAy3d 2
GD2f RSy 933¢ 2NJ G¢KAa Aa Yeée ¢l 0dFYAET 2NJ
game that a particular judoka is good at and if it is really necessary to give the
judoka some selésteem at a certain moment, then y@an always act as uke
during a randori to give the judoka some success and boost hisgeém.

1 Becoming more sociaBe interactive with the group, share things that
happened in the lesson and discuss them. Give judoka exercises to help other
judokaand make compliments when they do well, or adjust posiyivfet
threatens to go wrong. Never approach them negatively, because this already
happens too much.

1 Tournaments especially the ones that span more days and in which they have
to sleep in an unkown environment, traveing together are a great way to
boost social behaviour. The types of largéournaments abroad give judoka a
sense of belonging to a special group of peoall®wingthem to make friends
from other countries ana@ulturesand expeience how Judo is doresewhere

1 Teaching humourinteract with the judoka, make jokes with and about him and
explain the meaning of your joke. Guide them in such a way that the judoka
eventually starts joking themselves.

1 Competition training At somepoint, your judoka will approach the point where
they will be competing in tournaments. That is the moment to start competition
training. And when they come to this level, you will find that their previous
experience makes them mature enough to perfornraioompetition in an
honourable way.

Training Levels

Training levels can be garased, structurd based and inclusive based. We can use
the cogritive/communication level of the judoka to plan the lesson's structure.

Gamebased lessons

Game based training is suitable for judoka who also have a severe intellectual
disability. These judoka may appear to function in tloeun world or have an
intellectual communication level of a child from about 2 to 12 years old.
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Children learn better by games, so you must use a lot of games and rayyaori
games and go with the flow of the play.

Structuredbased lessons

In all adaptive judo class,there will be ASD judoka that can take part in

mainstream lessons. Even while a judoka may have a low IQ or severe ASD, they may
still possess that mysterious property we call "judo feeling" which resides mainly on

a subconscious level and in muscle meyndithey may be unable to remember all

those Japanese names but can show you a perfectmelt&, and in shiai they are
unbeatable. These judokas are the ones that can be taught in a mainstream group.

On the other hand: be aware that some older judoka didhkse on a lower
intellectual level, so adjust your groups carefully. Structure of 5Ws is still important,
but can be adjusted and/or relaxed as desired.

These judoka only need a bit of guidance on their motor, social, communication and
emotional skillsBeware that these judoka sometimes still need more processing
time than others. These judoka walk a fine line between getting the assignment at
hand and having a meltdown because it suddenly becomes too much. So you can
play with the structure of the 5Wisut keep adjusting when necessary.

Inclusivebased

These are judoka where the intellectual age does not deviate too much from their
real age, and are able to train with mainstream judoka, varying from club level to
high level competition judoka.

Some hedful information

Adjust you teaching style and approach to suit the judoka

2S |ff 1y2¢ (KS WdzRe teathSevey#ns tdsanieKnbo speckRlS Of | N
treatmeni ¢ ® 2 KI G GKSe& F2NBSG G2 GSff Aa GKIG
very long, and in the meantime does not learn a lot. ASD requires adaptations and

must be treated as such. This will ensure that judokas witha8&8given the same

opportunities asall other judoka: "Normal where possible, adjusted when

necessary".
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Are all judoka with ASD the same?

All people are unique, no person is the samamgsther, and this of course applies to
people with ASD and other life challenges. Every person with ASD has a unique
character, with incredible ability and talent ranging from playing music, doing sport,
painting, doing Judo or computer gaming, the samewasyone else. Some people
with ASD become particularly skilled in tasks or jobs that require repetition and an
eye for extreme detail such as computer coding.

Can a judoka with ASD grow in the spectrum?

Absolutely, by early intervention and guidantas possible to grow. This has been
experienced and reported time and time again. Judo is an excellent means to
stimulate the autistic brain, especially in young children with ASD. Judo helps to
improve physical fithess and ability, social interactiamg emotional challenges and
teaches structure and routine.

Be aware of the needor structure

Structure and routin@re important. Children like repetition; this is the way we
learn. For people with ASD, this is even more important. Use the structure Who
What, When, Where and WH$WSs) Try to use the persd@ own pattern and work
with that.

Allow Simming

Stimmingis a selregulating way for a person with ASD to come at ease and find
comfort. It has been discussed before but it is important enough to expand on it a
bit. People with ASD often engage in:

Handflapping

Walking around

Making noises

Rocking back and fith

Staring

Clapping

Jumping up and down

Sitting silent in a secluded place

= =2 =4 =4 =4 -4 -89

If this happens and if nobody gets hugave the judoka alonél'he judoka needs
time to process the information and experiences they have just experienced.

Of coursethis can be distracting for you and the group, but if you tell the group

what and why the judoka stims, the group will soon ignore the stimming. You will

notice that as soon as the judoka gets more famikih the group, the stimming
willdecrease. Bk it gAft yS@OSNI I2 lgle&x +Fa AG Aa LI
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Social Interaction is difficult for judoka with ASD. Spend time teaching social rules
and skills.

Luckily Judo is a social happenamgl as previously mentioned, when you have a
bond with the judoka, you can help them work towards a higher level of social
interaction. But it will take time and effort from everyone to make this happen.
Spend time to find out how a judoka feelsd how they thinkthe other person feels
and why. When you win or lose in randori, always high five and congratulate your
Uke.

52 Ay 3 w9 will tak& ¢ang af ya, and you will take care ofme I Judd isé@
game withoutany pai6 ¢ KA & A a O Ktdndirespact Sald SELX |y

The lack of social skills could mean that sometimes children with ASD react
inappropriate and hurtful to you and others. When the judoka develops a tantrum

do not get mad, because that will only make the tantrum worse. Stay calm and guide
the judoka out of the situation. Lead by example with positive behaviour. When the
judoka has calmed down, that is the right time to explain the situation and give the
necessary advice. If you do not do this, you take away the structure that the judoka
asks for: complete the procedure.

But- remember that unacceptable behaviour remains exactly that: unacceptable. If a
judoka is for example in the habit of grabbing others in inappropriate places, you
have to make it cleareryclear, that this is unacceptédand musneverbe

repeated. Never try to explain unacceptable behaviour away just because of the
disability.

Surprise changes should also be offered steadily.

It is a positive thing that Judo has its own basic structure which is appealing to
Judokawith ASD, but still with enough surprises to keep the lessons interesting.

The Iasic structure of a Judo lesson: Makieg warmingup, ukemij technique,
randori, end game, makinggi.

The little surprises are: Warmiagp, will it be a new game or the same game as last
week? What will the technique today be? Randori: the outcome is unknown. What
will the end game be?

Be mindful not to change too many things all at once. Big changesawarahvery
negative effect on the judoka with ASD.

Use exaggeration in your expressions and sounds and take time to explain.

When you make a joke or have fun, use your facial expression to emphasise this and
explain what the joke is or why you are having fun. This is a form of giving structure,
and it should be repeated every time you say something funny, or make a joke.
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Judoka with ASD often experiencgower progress in motor skills

Make sure you give achievable motor assignments to judoka that experience slower
progress in motor skills. Work slowly from low to high, from easy to difficult. Give
the students an easier alternative: Judoka with ASD meerk time to process.

It takes more time for some judoka with ASD to process instructions. Therefore, use
the same explanation visual and verbal, and multiple times. Changing your
explanation will just lead to confusidrecause you keep changing the SWygaar
explanation. Explain it right the first time. This requires thoughtful explanation.

Judoka with ASD react better to positive reinforcement than to punishment.

Because some judoka with ASD have more difficulties in understanding others and
their behaviour, try to guide them into good behaviour instead of emphasizing the
bad. Point out what is good, and make them act on it. But again, unacceptable
behaviour remains unacceptable.

Use a Timen spot as a positive reinforcement to setégulate.

I aNWYSRLRG 62Nl & Fa | LRadia oB5L12 G ( SR NI A S
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spot is a place where a Judoka with ASD can take a break from all the sensory inputs

they are experiencing. This approach will hopefully prevent an overload and

meltdown scenaridrom occurring. This timén spot is a positivéhingand can be

used when you see a builgh occurring and somewhere for the judoka to relax and

calm down. Everyoneeeds one of these places sometisne

For the positive time out aregou can use a certain place on the tatami, a chair,
pillow, safety mat or bench. This is a place where you and the judoka have agreed to
go whenever they need a timeut whether on theirown initiative or in the teacher's
opinion.

When the judoka goes there on their own, you let them know that you can see them
and that you will get back to them after a set time (like 2 minutes). If in that time the
judoka has selfegulated and relaxedr®ugh, then they can join the group again on
their own. When after 2 minutes they are still in the tinmezone, you can go over

and ask if you can help, and if not you set a new time and repeat the procedure.

Of courseyour goal is to reduce the momendsid duration that this area is
necessary.

Be mindful that people with ASD have a lot of struggles in their lives, so when it looks
like they need the positive area again, use it.

ASD and physical contact
The general opinion is that people with ASD dolikat to be touched. This is not

true, at least, not entirely. There are some aspects to this:
First of all, physical contact may load additional sensory input on an already
overworked ASD brain. When you get physical without preparation, a judoka may
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simply shy away or worse, avoid future physical contact. This is not very useful when
you want to do Judo.

The other reason is that the development of the judoka did not yet reach the phase
where physicatontact is a means of communication. Judo is the ideal way to teach
the judoka this way to communicate.

So how do we do that?

{GFNI @2dzNJ £ Saazy 6A0GK | ¥Fdeyisudein®$@A 31 YS
lesson plan section). This game forms the first physical contact which will lead to the
second and so on.

There are a number of different game ideas that encourage partial and full contact

that are specifically designed to encourage grachwaitact leading to full contact

when the judoka is ready. Some of these games can be found in the lesson plan
section of this manual.

Remember: Patience is key!

4SS GUKS WdzR21FQa AyUuUSNBald Ay e2dz2N) t Saazy
Using the judokQ iaterest in your lessons can laehuge advantage for you and the

judoka. For example, if the judoka has an interest in trains, maybe you can make

train games by using the lines in the tatami as rails. Or make gatame waza where the
train is stuck under a bridge and has to get out.

Staycalm during a meltdown or even very bad behaviour

A meltdown even with bad behaviour is because the judoka is overloaded. What the
judoka now needs from you is to stay calm and be supportive. The world at this
moment is terrifying enough for them. They dot need you to be angry or shout or
panick during this time.

Important is also to train your assistants, to take over the lesson and distract the rest
of the group, and not let the situation escalate into a spectacle.

Explain, explain, explain

People éarn by repetition. So pleasi use jokes and phrases when the judoka with
ASD has reached this level of communication. And explain every time what the joke
or phrases are about.

At a certain momentthe judoka will ask you if you are making a joke. And after a
while, they will come up with jokes of their own.
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How to present choices, clear or open?
Try to encourage the answering of questioegample,

GDS2NHS (KS ALILRY &aS2A ylI3ISI R2 @&2dz ¢ yi
is already too difficult, you can let theaimoosebetween Jim or Jim. Of courdais is
an instruction, but for some judoka with ASD, this is making a choice.

When they are able techoosebetween 2 judoka, then you can build and let them
make a choice between 3, 4, or the whole group.

lf gl &8a&a dzaS a{K2g¢g AGzZ (Stf Al R2 AGE
This means you always show and explain the technique, game or exercise before you
let the judoka do it. You can show it yourself or ask someone if he knows the
technique and wants to demonstrate it. By doing this, you will empower that judoka
too: double result.

Undesirable behaviour
Always try to bend the undesirable behaviour into positivedeour.

1 If ajudoka hurts another one, have them apologise.

 BeveryOf SINJ AYy aUKAa Aad y20 Ifft26SRéY KI
praise them for it. Also, explain whistallowed:

1 It sometimes happens that a judoka hurts you or another judoka on
purpose. Very often this is tolerated because of the disabilitys is
wrong. Explain, show (act!) that you are in pain, and ask what should
happen now. In 99%, the response will be to lagse and the remaining
1% needs more explanatioNever, ever let a judoka get away with bad
behaviour because of their disability.

Use the other judoka
hyS 2F (GKS Y2ald AYLRNIIYyGd LIKNI&aSa Ay WdzR2
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Be honest to all your judoka and let everybody tell who they are and guide them in
it. Everybody can learn so much from one another. Give all your judoka the chance
to grow emotionally and socially, helping yowasach other.
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